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ABSTRACT )

, This document summarizes, analyzes, and reflects upon
the activities of the Southeasterfi Regional Center for the
Improvement of Elementary Schopl Social Studies established at
Florida State University in Tallahassee, Florida. There are five
major parts to the report. Part I contains a.rnarrative summary of
regional center acti¥ity from 1969 to 1971. Serving the states of
Florida, Alabama, Georgia, and the Carolinas, the Center had three
general sbjectives: (1) to strengthen the profesgional education of
teachers; (2) to provide a means for successful implementation of new
social studies curricula$ and (3) to create a setting for research on
problems of teacher training and curriculum infnovation. "Man: A
Course of Study" (MACOS), -a conceptually .designed, inquiry oriented,
multimedia social science curriculum decigned by..the Educational ¢
Development Center, was Selected as the most viable vehicle through
which to implement the Center's' stated ohjectives. The second part’ of
the report discusses a community controversy .which arose when a gfoup*
known as Citizens for Moral Education sought' to remove MACOS from the
Columbia County public schools in Florida in November 1970. This case
has particular merit for those who are interested in the support
systems,necessaryAforﬂcurriculumuinnovationT~Part—144~évaluates the
two week summer institute.,conducted for teachers by the Center in

MACOS as a curriculum. Part IV cntains reflections and
generalizations of the directors regarding the entire project.
Numerous appendices containing such items as brochures, participant
lists, and survey instruments are included in Part V. (RM) o

+ PR

-

- )
- R Pl
o - -

) 2 ~ . s
********************t**************************************************

* Reproductions supplied by EDRS are the best that can be made ' '*

* . from the original document. . .
*********************t*********t*********************************tﬁ***%

1971. Teachers evaluated the institute; their MACOS trairing, and T s
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Brief Overview.of Center g o
'Q -
A -
¢ . '
L
The Southeastern Regional Center for the Improvement of, .

S e

. .Elementaiy Schoof’Social Studies was established in May of
. S

o » o

1969 tﬁrough a graet frpm'the National Science Foundation:

o o
[ ’

Establishment of the center was predicated on three general

" & ’ . - H
objectives: (1) strengthening the professional education of
(" 4
N . . 6

k]

tgachers,‘(Z) providing a means for successful implenentations

1

of new social sgience curricula, and (2) creating a setting
° : R 5 ‘

1

far research on problems of teacher training and curriculum

T l,. - o

innovation. Man: A Course of Study, (MACOS) a conceptuaily —]

>
<« L

designed, inguiry oriented, multi-media social science cur-

Siniiennnnns I S T T ““_—‘—q

2
N

riculum designed by the,éducationaL Deveibpment Center .
¢

e .

Q§Under grants f;om N.S.F.) was selectiéd as the most viable
vehicle for the center's stated objectives. The center's .

geographic region included the states of Florida, Alabama, 'z

Georgia, and the Carolina's. This document is intended to { ' ‘

-
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summg;ize, analyze, and reflect upon the aetivity @f the

1

@

-

Southeastern Regional Center from the perio&‘May, 1269 to

-

.

‘August, 1971 (N.S.F. grants GW 4520 and GW 5847). ' e

.

3
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. A Summary of the Center's Activity
’ — *
e = v

. ’ Part I: May, 1969.- August, 1970
5 Fa

. [
- -
* 3

.Upon” receipt of ygrant funds late in the spring of 1969, the

-

. . directoi}organize& a meeting on the Fl6rida State campus of "_g

- .- F
régional public school curriculum supervicors, college pro-

» [

E]

, fessors of Social Studies Educatibn, and other key leaders..

° \J ]

 Educational Development Center was‘representeh by Mr. Peter’
< . ' s T

o

. " Dow. 'The purposéJof the meeting was to generate a commitment =~ . *.

. o —

v » . 0\ o ,
from schools, to send teachérs to a MACOS institute beginning
<. * . < !

> B -
L -
k4 E

o

in July, and to implement the curriculum in elementary school

A ~
>

" classrooms. Also attending the meetiny were representatives

from the Florida Migrant Education Project. . v

4

v N . N *
v

Since the lead time between funding' and operationalizing the

. sumq?r institdte was short, the directo;.bersonélly céntdcted,

[
A ¢ . @ “
Y < .
- . hnd

- .agsociites throughout the region who were unable to attend the
_— !

.
" [y
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May méeting. Sufficient commitment was acquired and the ‘July

© H
?

institute was held. Significantly, the institute Served to
- Y

-
-

.establish MACOS at both Florifa State ;Hh the University of

o

Florida's demonstration schools: - Qﬂditionqlly MACOS was & -

-~
’

implemented in selected schools served by the Migrant Educa-
) ©

. 2
o ¢ " a

tion Project, which eventually resulted in a PhD. dissertation

’ °

by Dr. Edward Caputo (see:appendix I for a summary of his

.

-

research regarding MACOS). ,
h 9

\ K
l C . \

" ?

On* the debit side, the Atlanta Public Schools neglecﬁedgto

implement the curriculum”despite written and verbal assurances
that they would. The director made every reasonable effort

o ) ‘ z ‘ -
through Atlanta's administrative chdnnels to have MACOS °

, . . ¢

-

qddptéd. However,ba change in key?administrative personnel

-
€

between the time pértiéipants’wére.selected and train€d, and

-

the baginning of the‘gc%oo} year resulted in the new adminls-

s
-~

- : ’ AR [}
tration refusing to be bound by Zpromises" of their predecessors.
< ‘ . .

Ed
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. bl "._ . . ’
puring the academit year 1969-70 the director atténded sucly

oo,

° regibnal ‘and national meetings as Floridd Council for
~ : ) ., : . « g o 7
Social Studies, Nation Council far Social Studies, Natiogal

o
. ° -

~

Migrdht Educafion Conference, A.S.ani}/élabamp Edacation

. Association Convention, and Florida Education Association

s
. -

[ - v
. ’,

Convention. %e workeqyélosgly“withhthe badé County Staff

.
° . .

. Developmeht Committee and’established a locally funded
~ ¢

. A
“summer institute (1970) in Miami - one @f the first_such
locally sponsored events to be‘héld regarding.MACJS teacher -

- & ‘ » \ l}
training. i & : - : - “
AR .

' " —

3 . 3 . . sy
The director was asked to” assist colleges and universities | .-

’ -
’

within the region to prepare gfant“prpposals for MACOS teacher

o, *

A %

training institutes to be held during the sumser. 1970. Four

institutions submitted proposals: George Peabody Teachers

® ’ »

s bo}lege; Auburn University; Georgia State University; and the

At

%

v University of North Carolina. Peabody and Auburn received

.
¢ s
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funding, Peabody as a Regional Center and Auburn as a summex
institute. Additionally, Georgia State, F.S.U., ?piversity of
Florida, Peabody, and Auburn began using MACOS as part of

their social ;tudies courses for pre-service and graduate
students. It must be noted, too, that in all but one case
(Auburn) the local schcol districts where each of these colleges
are situated adopted MACOS thereby assuring pre-sexvice

student teachers, graduate students, and faculty opportunity

(224

to experience the curriculum in operation.

g

In addition to the activities described, the director submit-
ted a proposal to the National Science Foundation requesting
funds to conduct "... a Spring Conference for the Trainirg of

q »
Teacher Trainers using Man: A Course of Study." Though this

request was not funded, .the concept for such a conference was

\predited a year later by Curriculum Development Associates on

a national basis.” The Regional Center held such a conference
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.

in May, 1971, details of which will be related later ir. this’ o

3 .
narxrative.

. oy
During the summer of 1970 the center was involved in two

¥

. M A

institute programs. Under the sponsorship of the Dade County

\
\ .

_(Miami), Florida Public Schodls twenty-four teachers received -

five weeks of training in preparation for imélementing MACOS
- .

in twelve schools in the Northeast district. The regional

7
~

cente; provided consultant services to this insgi;utg and
worked very clos%ly with staff develcpiment pérsonnel in .
arranging the ngcessary_details. Dadg's ingtiﬁute was directe?_
by Mr. Julian Crocker, Principal of Norwood E?qmentary School

who had worked with MACOS ducing part of its developmental

stage at E.D.C.

-

The second institute program was conducted at Florida State

University. Drawing participants from three states and the

3
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Nirgin Islands, this institute was conducted by‘the director
and staff to train teachers from such diverse backgrounds as

« affluyent prﬁ%ﬁﬁe<géhools to black, rural, migrxant schools.
| @\
The diversity of participants' professional endegvors attests

\

to the viability of MACOS as a vehicle for meeting the center's
primary objective: improving the instruction of elementary
school social studies. Amongpthe institute participants were

Four who represented CRESC, a Title III center situated in Lake

Ccity, Florida. These teachers were to figure very prominently
. . &

3

in a signlficant public confrontation involving the MACOS

»

curriculum the following November.

During the‘summef of 1970 the director, along with Mr. Robert
Harrison, assisted Dr. Walter Mercer of Florida A&M University
in preparing a Cooperative College-School Science Program
proposal to £he N;tional Science Foundation. Subsequently

* A&M received funding and in so doing became the first

13 (,

Pk
<
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The tenure of the first director .of thé Scutheastern Regional

o ;‘= &
traditionally black educatcional /institution in thc south to

9

sponsor a MACOS teacher training program. -

]
1

Center, James E. Sundeen, ended! on August 31, 1971. Mr. Sundeen

B

again assumed his position as Apstructor of Social-Studies
Education an® focused his attention on completion of his
doctoral nrogram.:- During this texm literally thousands of

students at both the puhlic sqggol and collegiaté levels have -

.

' . N —~_
studied MACOS, and the gurriculua\has bécomé\gfgérmahent part

A

- [

of many school programs thropughgut fhe region.
N .
> \ .

s

P
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-
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part II: September, 1970 -’'August, 1971 '. .

o~

“ ~

The directofship of the Southeastern Rég{onal Center was trans-

ferred to Robert Harrison under- a grant from the National - .
. <x .

’n

Science Foundation commencing in September} 1971. Goals for
»

the center's activity remained: (1) strengthening the profes-

<+
/

3

e - sional education of teachers, (2) providing a means for success-

ful implementation of new social science curriculum, and (3)

- .
3

creating a setting for research on problems of tgéchef trainihg
: ’ :
A
and curriculum innovation. The director set other goals for

the center in addition to those listed above: (1) expand the

-

implementation of MACOS within ‘those systems already using the

curriculum, (2) establish local institutes in those systems

! ) ‘&
desiring to initiate MACOS (re: Dade County, Summer, 1970),

.o )
o~

(3) personally visit“each>school and cla;sropm within the

region currently using MACOS, and (4) design a teacher training

institute model incorporating.a—elearly defined and operation-

hY
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. .

alized method of inquiry with the conceptual framework and

~ -

materials of MACOS. ~

’ ; \

4 -

5. ) ' .
The first month of grant activity was spent largely on orggpiza-

&
2 -

tional matters. Such items as notifying all MACOS schools with-

v o

in the region that the center was continuing to function, had

: a new director, and was interested in assisting those who re-

quested consultation regarding problems (largely logistical) .

of implementation. ‘

The director attended a meeting in Washington, D.C., September

-

25th called by Curriéulum’DeQelopment Associates, new publisher

a

of MACOS. There it became quite obvious that a new model for

-
-

dissemination, teacher training, and consultation services

was. being developed due to several factors. First, the

b4 :

National Science Foundation was not able té continue funding

? >

regional disseminatios.centers much longer. Second, the

L]
]

- »
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€ . -

Fl \ -
~ ¢ - .
N publisher @gﬂ an obligation to estapblish dissemina*ion and
[ . -

teacher training procedures apart from federally financed:

3 - g ¢ B .
projects. N . : o

- - Following the meeting in Washington the director wrote and -
< @*-/ < ’

- . submitted a grant proposal to the National Science Foungation

. «for re-funding of the regional center. Subsequently, this

graneéproposél was notxfunded. ‘

0N . .v
.\

o

. / . ~
> The director arranged for visitation to each school and school .

- -~

~ . ‘. i . \.
system in Alabama, Georgia, the Carolina's, and Florida (except

L3
- -
LAY °

Dade-and Polk Counties) cufrently using MACOS.  The purpose of

- these visitations was to access the status of- MACOS impiementa-

v

tign and dissemination throughout the region. Since the center

- . -]
had been in existence for nearly seventeen months and no such
. ™ : -

3

information was available, the director believed such an endeavor

B

was justified in order to better comprehend the nature of future

pe

> - o
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AN

-~

II is a copy of the assess—

o

activities. Attached as appendix
- ’ LS C -

ment form used during such visitations.

<

_As a result of the regidhal director's visitations the follow-

- v

-

“ ing direct actions rgsulted:

~
\

~

(1) Establishment of a two day follow-up workshop

in Phoenix City, Alabama conducted by Dr. Smith

\

& v \
of Auburn University. Held im December, 1370.

o

Establishment of ten in-service seminars in

°
~

“Miami, Florida conducted by Mr. Julian ‘Crocker.
Acquiring permissiogifrom the Board of ‘Regents

in Florida and South Carolina to conduct- an

s

F.S.U. sponsored institute in Spartanburg, S.C.

.However, the.institute subsequently did not

sufficiehtly materialize and was not held.

Leon County, Florida (Tallahassee) purchased a

<
-

bpmplete set of films and expanded the program
within the county.

1

/17




(5)

.

(8)

-

(73 3

- %
"

Alachua County, Florida (Gainesville) purchased

"\
PN

% . i
a complete set of films. An in-service workshop

¥ . - R
. a |
P

was held in February,- and kggicounty expandé&/
. ) !4 ”

] - >

the program. ‘ . -

5 . . a . . ' ‘ .
Huntsville, Alabama expanded the use of MACO§ ‘ /////
© ¢ ¢ ~ "
in its city school svstem. ’
Polk County, Florida (Bartow) requested budget /

funds to”expand the program within the county,

’ ~ ¢

and sent their social sfudies supervisor to the.

/

o

o

F.S.U. Spriﬁtheaersbip“Conference. Requested -
o l:b
J v

funds were, however, not .allocated .(see appendix

]

<

IIi°) . o . . , - -

Co-ordinated the efforts of local administrators,

teachets, and parents in Lake City, Florida with

-

assistance of E.D.C. and C.D.A. in mediating a

dispute which threatened to remove the MACOS cur=

riculum from Niblack Elementary School.’

¢

¢

Y




g , f ,

For three weeks, in November of 13970, the director was totally

-

° s

engagéd in a widely publized confrgntation between a group

<>

known as Citizens for Moral Education and the local school

* ° o .
’ - ¢

authorities of Lake Cily, Florida. At the bearE of this dispute’

¢
4

was .the question of professional perogative versus public

~ a ©

‘ autgoriti regarding curricular matters. MACOS was given a most

v
~

thorough review by & speeial panel appainted by the schg"pl= .
; N . ‘ > . ' - * )
- board. This panel recommended the curriculum be retained,

however the board made its retention as an optional part of the

B
- N /

cugxiculum to be chosen through-perental permission. A - .

' <
.-

rather‘éoﬁplete narrative regarding Lake City constitutes
¢

Section II of this report, therefore further elaboration on

>
-]

this Qppic will not be pursued.

q
.

Following the events of November in Lake City, the director

. A . .
completed his visitation schedule by meeting with. administrators, .

* <

-

teachers and students in Dade and Polk Counties. He presented

v °
1
' . °

“

i an afteérnoon seminaz. to the Social Studies Education faculty




-

‘of the_UniversitimofmSonth_EiggigémiléﬂEElL_?Ollowed by a later

presentation to curriculuf swpervisors in Hillsborough- County

4
' -~
oL

(Tampa). Contacted by the Florida State Museum (Gainesville),
< . ° .

' <.

«the director presented the Netsilik materials to an exhibit-

K
) . .
&
-~

.committee who agreed to their use for a7project on "Man and his

L . -
-

¢ ,Enviﬁpnment". This projeét should give MACOS wide disseminal
0 . ’

-

tion throughout the state when finalized (se€ appendix IV).

&

&
s . - - .

a

Throughout the year the director cgnducted presentations -and/or

~

* -

. . 2 0 . v
seminars*in both graduate and undergraduate education courses

[} 7;"

~ - r taught#in the College of Education at Florida State University.

N
N >

Additionally, he attended the A,S.C.D. convention in St. Louis s

4
I -

%?" where C.D.A.'s plan .for spring 1ea§ersqip conferences was dis-

el

~
i

—seminatga\\ While Mh St. Louis he had the pleasure of meeting, .

~

~

é

briefly, with Dr. Jerome Bruneg. Fol;owiﬁg A.S.C.D. a mailout

~ -
~ . “

. of nearly 2,000 annoduncements egarding the ¢ 1ter's Summer ~
z ' N

Institute program was made\EQ\schqél systems throughout Alabama, 0

N @
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appéndix V.

>
- . L4
.

At the request of Dr \Walter‘Mercer, Florida A&M University,

°
-

?

-

th;\airector presented’ the MACOS curriculum to Mr. William-

¢ »

,

. - N

Wooley, coordinator for Panhandle Axea Co-operative Education

L+ 4 -

-4"

(P.A.C:E:).A Mr. Wooley was responsible for contacting 'schools 'é

- a

.

*in nine North Florida counties for the ‘purpose of acquiring - .

. K & i . o
participation in A&M's- MACCOS summer institute program under a

3 a . -

National Science Foundation CCSP grant. Sulusequently, thirty- -

.two participamts enrolled in two institutes held in Panama City~

3

~
a »
N

. ) o . \- "
and Marianna. The director continued to assigt Dr. Mercer, and

. 0

~ - L] .
.

served asfthe on site director of the Panama City institute

- »

(June 14, 1971 - June 30, 1971).
b N . \)
~N 4

' \!
A three day institute was held in Concord, California March 24th

»

through March 26th for the purpose of trying a "model" for MACOS

— —

leadership training. For sometime regional directors have been

. s dl u 22 J

P S “’“““"“““*‘“——*—*———-—;&




. N Con -
v
N

- .trying to implement MACOS in the state of Californmia. 1t was

. through the director's‘friénﬁghip with Mr. Bob Watanabe, CoO- ?

.o
- Q

ordinator of Social Studies for Contra Costa County, that the

- / . 3

»

. yrs:ﬁﬁink of C.D.A. for assistance in staffing such-an event.

N o

- Cc.D.A. thep decidled to use Concord as a "Model" conference.

-~

~
.o

¢
o

~ Y prom May .3rd - May 5th the center was host to sixteen partici-

& . v
\ .

. %\ ’ “ 2 e

pants in a leadership conference such as the one presented
4 * ~ . ‘i

earIier in Concord, California. These participants represented

., - 3
(-4

. college professors, county social studies supervisors,.P.A.C.E.,

\

the Florida State Museum, principals, and classroom teachers.

. Purgoses of the conference were to qualify key leaders in

establishing MACOS teacher education programs, to provide par--

©
S

43

ticipanji with an opportunity to explore the course dontent,

£ 4

~

‘ methodology, and materials, and to establish a consultant cadre

e

3

Q
s oo

\ ° . Ll N . !

» Concord institute was initially a¥ranged. The Director contacted
- - B * é

o




»

. . . . i’
. ° ~ <

: Y. , ) .
P v A - m
(see appengix vi). :

’
2

The director's atademiceyear activities,.while functional 1in

] .
' . . \ v . *

- terms of grant objectives, ﬁrovided generalizable data indica-

P - X .

-
'

. - <
’ N ° . . N = ) .
7 ting that new and innovative curricula is most often viewed

Y

by schools within this region simply as new materials. Several

-
-

A - \

v persistent guestions emerced throughout the constant contact f

-
. \

<

M with curriculum leaders: - :

t
g Y

(1) what will this replace?

»
-

B (2) Do we have to buy the films?

.

(3) can we purchase one or two "units"?

“
¢

(4) wWhat grade level is this recommended for? i

(5) wWhy is it so expenéive? . : C

3

One suspects that such questions reflect a primary concern for

- -

»

: traditional sequence, materials managability, and the anachron- ‘

El

istic isomorpgism of one-child, one-book, one-teacher, one-

hd ’
d .

43




classroom, one-discipline (history). Such concerns deny data

input from an array of sources ranging, for example, from
’ ¢

pPiaget to the physical structure of new elementary schools.

As Toffler points out in Future Shock, our past was in part

characterized by immense (gaps between innovation and appl.ca-

& * "
tion, and by slow, almost agonizing, changes in life-styles,

A

-

.t s . N
. values, and attitudes. The future can be more clearly com-

1

prehended if one recognizes the permanence of rapid techno--

o ) .
logical cange, a diversity .of life styles, new and adaptive

L

, , . 3
‘social institutions, and acceptance of temporary affiliation .

with most of the materials, and emotional assecia*iqQns one

o

[ G4 -
. b 13 » 13 13 + - » - .-
will encounter in a lifetime. Egucation,.and curriculum most
° -~

~

specifically, must adapt to future societal demands through }?

both tﬂe physical tools (pooks,'films,'etc.) and teaching

LA

. : .

strategié§ it employs. Questions, therefore, that more proper-
’ @ ’ S

ly might have been posed regarding MACOS could ’be:




(1) What'will this curricullm do to enable students

to better qﬂderstayd the ,nature of - their being

) P

human? .

. -
iy - 4

) (2) ~ In what ways will MACOS pfpvide studgnks with

- . L3 -
o
-

- a.transferable system for processing data and

v v .. . . o

' »posing critical questions? : ¢
#

« - .

. >

¢ . .
. , ~

N~ o N
{3) How does {IACOS allow for a diversity of interes}:s’,
L3 \# ~

: ) ' abilities, and learning ’'styles? <
IS .y * . * .

: ) . (4) How doas what we do now in social studies meet
o ° - . .

the questions just ; ~sed in comparison to the

b * 4 . , .

-

’ ’ - . MALOS curriculum?

. 2

" , o .
‘- !‘ * .

. v ~—
. " The relevance of the latter set of qustions to the nature and
. . " .

< .
4 i -

.
.

-~
.

.

design of the fuéﬁré school curricula led the director to seek

Y o
an exemplary model of teacher training. only by exéﬁple, . .
P ) - - . . ) \—

Rt 4 L. X . 4 [ P
. illustration, ‘and experience can téachers internalize the

\
' . .

changes in both content and pedagoéy necegsary to shape functional

) I’s .
. .3 . .
. .

w2 . N
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educational programs -in the future. While there are various

- = )

inquiry models available, few - if indeed any - have both the
. o s

broad research base and.wide implementation of Taba and Eléey's

Thinking in Elementary School Children which .identify three

learnable/teachable sequential tasks for raising the level of

’

children's cognition.

These cognitive tasks are: (1) concept formation and corganiza~
tion of data, (2) interpretation of data and generali%ing, and

(3) application of principles and hypothesizingw. Since the

i
-
i

teacher-student behaviors necessary to achieve higher level

L)

cognition are sequential, the processing of large amounts of
data becomes more managable,and syétematic. The director's con-
cern for inclusion of. an opérationalized inquiry strategy - one

that had wide teacher-training implementation - is reflected

in a statement from Curiosity, Competence, Community, Man: A

Course of Study, An Evaluation:

b

o
s\j
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- P . "
"From observations in classrooms, one important .

»

poiﬁ% related to classroom methodology seems clear:.;.

the teacher is critical for success- and plays a focal role -

defining tasks in investigation, guiding children in set-~
,. | : 3
ting up wprking arrangementS.andIfollowing thiough the

collected data and the new questions raised." (p. 28)

*

{ .

The director was ablé to secure the consultant services of

Donna Floyd, Nobuo (Bob) Watanabe, and Mayy Lin Pitalo each
X 7

[

b

of whom teach in-service courses through the University.-of"

Ccalifornia on inquiry process founded upon the Taba Cognitive

Fl

Tasks model. Both Mrs. Floyd and Mr. Watanabe studied directly

under Dr. Taba and are co-authors of a teacher training program,

Discovery Oriented,Instructional Technique. Mrs. Floyd and

Mrs. Pitalo are also MACOS classroom teacherz, Mr. Watanabe is

’

Social Studies Co-ordinator for the Contra Costa, California

public schools. These consultants and the director designed

o?7 - :




* -

.
>
- ° . \\
< 2 N R

a two week teacher training program which integrated the content,

) , .
concepts, and materials of MACOS and the instructional rationale

2

of the Taba Cognitive Tasks. (See Appendix VII) . -

~

1~ .
Attached as Appendix VIII is a sample component of the two week

]

teacher training program developed under the auspices of the
regional center during the summer of 1971. The module selected

for inclusion: in this report deals with the concept "adaptation.”

This module exemplifies the manner in ‘which concepts and concept
material's from MACOS are utilized for acquisition of both con-

tent and teaching strategy by participants. . .

-

The regional center sponsored institutes of two week duration dur-

ing the month of July, 1971. Following the teacher training for-

[

mat as developed by the Taba specialists, these institutes were

. . .o R
evaluated favorably by participants who felt they had experiqpced

inquiry, understood it well, and were prepared to assume a new

teaching role. Participants represented. school systems in Ala-

bama, South CGarolina, and Florida who were either expanding the
MACOS program or initiating implementation.

A-grant extension was requested by the director and approved by
the National Science Foundation. This extension gave the center

4

an additional four months in which to prepare a summary report,

<

9

V;
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follow up on previous activities, and initiate, further teacher

training programs. N

. 1
-
s ~

The Leon County, Florida (Tallahassee) Schools agreed to imple-

ment M.A.C.0.S. in an additional ten scboqlg beginning in January,

1372, A‘wgrkshop was held November 23-24 for twenty teachers

who would extend their initial training through in-service semin-

ars-dusing January and’ February.

4
L]

Including part1c1pants in the November workshop, the center has
‘been dlrectly responsible for conductlng.M A.C.0.S. tralnlng for

-one hundred and twenty-five teachers and curriculum leaders dur-

ing its tenure. (See Appendix IX)

\

|
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A group known as Citizens for Moral Educatlon sought to remove

!'

'm sixth grade social studies curr1culum, MAN: A Course of«Study,(MACOS)
!

from the Columbla County, Florida publlc schools in November of 1970

. The actions of CME in challenging professional premgatives of 'educators

was felt at local, state, end national levels since the 'course was . ‘
sponsored by the National Science Foundation 'and disseminated through
Florida State University. This case has particular merit for those

! who are interested in the support syetems necessary for curriculum
innovation.: The principal organizing theme presented here focuses

on the.issues, per se, and the reactions of those administrators and

. - Y . .
_agencies directly involved. - : . .

Three teachers at the Minnie J. Niblack’ Elemgntary School, Lake
City, Flogxida attended a workshop at Florida State University duriné
July of. 1970 to receive training necessary for implementation of
' MACOS. These teachers had received preliﬁinery informatlon concerning
the course through a Title III broject, CRESC, which was located in
« -~ Lake City for the express pur;ose in introducing new curriculum to
schools in a five county area of North Florida. This is an important
point, since part of CME's challenge was directed at "outside" forces

1
who they contended ‘were seeking to destroy the morals of their children.

MACOS is a one year upper elementary school curriculum devised

by Jerome Bruner through the Educational Development Centér, Cambridge, .

Massachusetts under the sponsorship of the National Scienoe Foundation.

MACOS was developed to stimulate children to think about the 'nature of
’man and con51der man's behavior as a product of culture. 'Using con-

trasting animal studies and an intensive study of the tradltlonal life
o \

.

Jl
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of the Netsilik Esklmo, eleven recurrlng themes are presented through

booklets, films,’ filmstrlps, records, audLo tapes, phdto murals, and

simulation games. The qurriculum s adversaries, CME, pointedly objected,

to several of the themes and their presentation in seqerai‘children's

B

‘booklet% and accdﬁpgnynng teachers' manuals. The course begins with

a study of, the life cycle of living things: birth, growth, reproductionz

v

"and death. CME 1nte§preted “the 1nclus1en of "reproduction" as the*

"...teaching of sex educatlon w1thout moral guldellnes Natural ’ am

se}ection, ‘and its. adaptive processes, is also.included to illustrate

o

the need, in man, of social groups as a means of adaptation for survival.

Again, CME interpreted this concept as the teaching of "humanism"

]

which they defined as "...a godless, atheistic religion promotlng

evolution". Ergo, sex educatlon and evolution were isstuies used by

-

CME to generate their belief that the course was a communist effort-

<

N

to destroy American cultural values. ‘

Man, and Moral -Education in Lake City

Shortly after school opened in September the Reverend Don Glenn,
Pastor of the Montrose Baptist Church in Lake City, vgsited his daughter's

sixth gtade social studies teacher and requested copies of materials

' being used in a new social studies curriculum, MAN: A Couwrse of Study.

. Reverend Glenn-was provided with copies of children's and tedcher's ]
booklets accompanying the course, some thirty-seven pieces of literature.
Glenn returned to the school shortly after receiving the materials and
discussed the course further with tne teachers. Later,he made inquiries !
through the superintendent of schools regarding the course's approval

by the State Department of Education. Finding that the materials were

not listed as state adopted, he.proceeded to form a "study" group of




P
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3 ' B
other "concerned" citizens. This group became known'as the Citizens

. - 4 =
for Moxral Education. ‘
< s

. blgpn found passages in the teachers manuals which he and his B

o Lt

group interpreted as advocacy of sex,education, evolution, the hippie-
yippie philosophy, pornography, gun.control, and the communist "line".

Excerpts of these paésages were included in a ﬁetition CME

b}

. printed ‘and distributed with;E the commundity to enlist membership i

their organization. ReVerend Glenn was successful in acquiring

-

spbnsorship of a four part radic series in which he read the passages

as cited in the petitign. Three examplés are offered as representativé

of the CME's analysis: , o -
MACOS Teacher Manual # 3, "Introductory Lessons - Salmoh", p. 53:

"1t is helpful to have live animals, such a grasshoppers, -
mealwarms, crickets, gerbi}sy or mice in the classroom when

. discussing reproduction. As the children note the various v
Stages of an animals lifetime, including the birth of off-
springs, questions emerge which can be answered directly,
and ‘immediately..." ®

-

CME Radio Broadcast # 3, 11/10/70:

"If you cart tell me how you can teach the process of reproduction
without teaching sex education I'd like to know how it's done."

©

MACOS, "Talks to Teachers", p. 14:’ ) I
....Beyond this, we have designed some activities so that "
children can confront their own emotional reactions to what -
. they are learning - discussions of the sexual behavior of )
animals, for example, or the agressiveness of baboons." .

CME Radio Broadcast #3, 11/10/70:
<.

...Now parents and concerne

with specific, detailed 4

or taught withouts teachi

sex education, per se, b

friends may I say that xeproduction
ription can not be disseminated

sex education. We're not against

we are against sex education without
moral ‘guidelines...We, Christians, subcribe to the moral
values of the Bible, Go®'s word, .which have been ruled out of
the school's and classroom-by virtue of the Supreme Court”... .

~

33
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MACOS, "Talks to Teachers", p. 70» .. ) ‘ , SO o
..."Third, all human secieties develop distinct notions about
° o supernatural powers,’ together with sets of bellefs about the.
’ origin ‘of the world and its nature..." - .

“

' ' CME Radio Broadcast #3, 11/10/70; .
o B "These notions about supernatural powers refer to your faith
‘ "and mine in almlghty God and in the word of God as His reve- :

“latiqn of man."... i
‘t

-

/
It was durlng the radio broadcasts that Glean urged parerts and

o ® ; \ .

K ‘“concerned" citizens to attend a neetlng of the CME where the executive
secretary of the state level CME, EllZabeth Plazza, would speak. The

meeting attracted 'an estimated sevén hundred people.’ The charges
F3 Y
against the curriculum revealed on the air and in the petition wer

again presented and Mrs. Piazza associated these with descriptions

of "pornographic activities" allegedlyoccuring in Orlande, Florida's

public schools. It had been Mrs. Piazza and her:bME group in:Orlando

-

“which had brought’national attention to their challenge of SIECUS >

. materials in the Orange County schools eight months earlier. Later, -

rn

it was learned that. Mrs.- Piazza beionged'to The National Coalition -

@ ' N

.  on the Crisis in Education, a "right-wing" group whose primary
p

%,

- "purpose. focused on opposition to courses and materials dealing with

sex education.

~ )

The action of CME became state-wide,nehs when the Niblack School
attempted to hold its first PTA meeting of the year on Novehber 4th.~
Reverend Glenn used the meeting as a forum<to‘express his objections‘
of ‘MACOS, and made statements to.the attending press that he objected

to the course on the ‘grounds that it: '(1l) ...is humanistic, it leaves .

A

God out of it, (2) it teaches evolution as a‘fact, and (3) it has
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socialistic and sensual philosophy throughout its content. For the

«

. first time the public heard the other cide as each sof thé three teachers

-

o

. stood and challenged Reverend Glenn. - * .

0

¢

The firsp to speak was John Millis. Millis is a man who serves

¢

the community not only as a teacher but as the pastor of a small

Y

Baptist church. Millis informed the gathering that the purpose of

the course is to teach children what makes man unique and he urged

e L

parents, to come to the school’ and see- first hand how the course is

taught. He contended that the "...discussion of sex is no more
freguent than is found in other texts dealing with man..." and

5 N ‘ ¢
objected strenously to Glenn's~contention that there are no moral

-

uidelines for such discussion: "I have some deep religious
g P

s
s %

convictions (and) wculd not and could not teach something against = -

&

» » " "
my convictions." ‘ \ °

E

One of the teachers, Quintilla Lyneh, claimed that some—
deliberate lies had been told about the course. Joyce Tunsil, . -

the third teacher "and one with .twenty-five years experience in the
+

county school system, defended tﬁé course content and recommended

\

that it be rg{gined. Millis had hy@\students write brief statements
R d " ‘\\

- regarding their unde}standing of the course. One child wrote
. A

" ... (that) the course is trying to teach us how proud we should

'

be that we can do things we want to do, and animals can't. We can

N

talk and animals can't." Millis was later accused’'of planting
¢ L4

similar endorsements by children.

On November 5th the Florida Times Union, largest newspaper in

all of North Florida, declared "Course in Social Studies Creates

Furor In Columbia." It was at this point where the Southeastern
\ s .
{

L N
[Aruntex: provia c ’ \35 f"ln N \\
N ' . vy \\
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Regional Director for MACOS, Robert Harrison, joined with the teachers
and county superintendent in an effort to refute CME's charges. The
Regional Director is a member of the F.S.U. faculty who is funded by

NSF to conduct teacher education and dissemination activities related

[y

to MACOS.

Harrison ‘arrived in Lake City on November 12th, the night CME
was to make its appeal to the school board to have the course removed
from Niblack El.mentary. 'Prior to the school board meeting he met
in his motel room with the three teachers, the superintendent, and
the chairman of the school board. The situation'was.discuséed,
alternatives exémined, and pledges of assistance from higﬂer levgls‘
made by Harrison in an effort to bolster the ennui of those accused.
Dﬁring'this meeting Harrison was told that each side would be given
fifteen minutes to present their viewpoint before the board prior to

any action the board might take. However, he was told very clearly

by the board chaiman that he woculd not be recognized, "under any

circumgtances", to make a statement. Neither would the tgéchers,

they "...had had their say", Reverend Glenn would make the presentation
for CME, those who were to speak for MACOS would 'have to step forward
spontaneously from those in attendance.

‘ The meeting that evening was orderly, heavily attended, and tense.
Glenn madé his -presentation. Six parents of children enrolled in the
course spoke in favor of MACOS. The board appointed an eight member
panel, four eduEators and four lay people, to completely review the

t
materials, he;r both sides{té the issue, and make a recommendation to

the board by Tuesday, Nove%ber 24th. Both sides were informed that

co
they would be given two hours each on Tuesday night, November 1l7th,




.

of the MACOS materials were provided through a state grants system ,

five days hence, to‘make their presentations, to the review committee.

A} <

Reverand Glenn was appointed as a lay member to the cammittee in t

N a

P
opposition to the course and Dr. Robert Marks, a local dentist, a

. o

lay member in favor of the course.

- < 4

Up to this point the .State Department of Education had been

»

mute. It had, in fact, pointedly forbid the state social stulies

consultant to appear in Lake City at the school board meeting

e

November 12th, and igndyed requests to send a representatlve who

would merely observe subsequent meetlngs. The funds for purchase

-~

which alloCates money to local schools according to locally

»

determlned prlorltles. The course was being used in twenty-six

schools in the state all of whom had recelved funding for purchase

~

of materials through state monies. Addltlona}ly,.%he state social
stud1es consultant had wrltten to Harrlson on November %Oth pledging
“her support for MACOS and commending the Lake City teachers for

their "...gommltment “to good social studies instructions under these

-

circumstanges." This letter, later presented to the review

~

committee, was written despite State Department instructions to’ the

N
contrary. , o ] - .

s -

The Columbia County School Superintendent had remained publicly
conc%}iatory. However, he recognized the challenge CME represented
to the entire instructional’prbgram and s ght influential lay
pecple in the community who would, and could, defend the course on’
its own merits. He Was suC:ssful in dping this. He, personaliy, ' i

favored the course but pledged to abide by the board's decision .

regarding MACOS. During the previous year the county had undergone

..
<
o
<
3
.
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severe tenSions regarding school desegregation, though things were

quiet on that issue atipresent. He believed any overt support he

k)

gaue the course'might compound the ‘problem even. farther. Clearly
his situation was tenuous. Nothing, incidentally, was heard from
. -

the prinCipal at Niblack during the entire controversy.

Both John Gentry, course publisher, and Peter Dow, developer,

P &

came to Lake City for the review committee meeting on the seventeenth.

JeTh Ass1stant Dean for Instruction at F.S.U.'s College, of Education

< >

was also in attendance. These three spoke to the committee regarding
n
. thle nature of the course and the implications of permitting arbitrary .

c¢nsprship of materials in a public school systenn&(Five par®nts of
! I

[y o A ’

the course, and Reverend Phillip Lykes, pastor of The First Baptist

4 (2 .

urch, Lake City, challenged Reverend Glenn's analys1s of passages °

xcerpted from the teacher's®manual. CME had ten followers, all
local, present the committee-a detailed page by'page objection to

. children's ;%d teacher's materials; Neither of the two groups;ﬁere

iz 2ttendance during the others presentation. . Both presentations

were taped by the local radio station. Dow s presentation was aired

‘
.

in#its entirety the following night since Harrison had demanded equal,
free air time to balance tlenn's earlier broadcasts. Thursday¢niéht

the radio station held a question-answer forum for two hours, 7:30-9:30,
which allowed the public to phone in questiOns to two respondents on
each side of the issue. Reverend Lykes and Reverend Glenn found them-

. 0 -
s€lves in oppos1te camps - something the public must have fouﬂd '

<

.

»

interesting.
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On the same day as the radio forum, November 9th, Harrison phoned
. s - ‘ . S
the Florida ~’mes-Union. and accused CME of resorting to “smear taetics"”
. : A . ; "
- pointed out that the course was being ysed in over 200 schools in

forty states and had never been subjected to such attack, that the

> >

unxversxtles' role was agent for “he National Sc1ence Poundatlon,

- - =

and that MACOS was‘but one of one hundred and twenty-flve NSF pro;ects'

. - -y >

at the un1versxty. His aim in promoting the lnterview was to publlely
. ‘place the un1vers;ty and NSF behind the course sxnce he believed a

reSponSlblllty gap exlsted both at the local and state profesalonal

levels. The article was prlnted on Frlday, November 20th, the next,

day the Times-Union printéd Glenn's rebuttal. 1In h}s artlcle Glenn

' again based opposition to. MACOS on his contentlon that "...the

a

P entire course is predicated on ‘the philosophy of humgplsm. Humanlsm

>

in turn is based on the evolutipnary eoncept of man ... We feel
: :
this course furthers the aims of the communists in this country.”

s

A Time for Decision:

' . « The Columbia County School Board met in special session in the
auditorium of Lake City High School on Tuebday night November 24th. .
A large turnout was aqticipated, the time forldecision was Et hand,
and -the tensions, of past end,present school crisis in the co;;hhity

.f was evident in the strained éuiet_of those assembled. The chairman

-of the school board calle; the meeting to order and asked the /

T .Reverend Glenm to lead the grouﬁk?h prafer. Glenn's ptayer was

temperave and concilliatory, calling for trust atd understanding,

a healing of divisive feelings and a spirit of cooperation whatever

’ the decision might be.

¢
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Frank King, pastor of the First Presbyterian Church, presented

a

the review committee report and recommenaation:
Part I:: What We Have Dong9

We have had five meetings of the Committee, totaling approximately
eighteen hours. As individuals, we have reviewed the teacher manuals
and the pupil materials plus miscellaneous material given to us by
interested persons. . «

. As a committee, we have reviewed audio wvisuals, including thirteen
films and three film strips and recordings.

~
" We have listened to and questioned seven teachers including three
who have been teaching the course; the principal of Minnie J. Niblack
School; the Supervisor of Elementary Education; the Superintendent
and Assistant Superintendent of Schools.

s
e,

We have listened to and have questioned ten persons favoring thae
course and ten persons opposing the course; two hours each were given
to the two groups. Two Committee members visited classes at MJIN;
four Committee members have talked with 6th grade pupils. By
unanimous vote, our Committee has expressed its confidencde in the
teachers. /

Part II: A Statement of Opinion: I
We feel that more attentlon should be given to puplls in the -

home as to proper training. We believe that the prlmary responsibility
for moral and religious education rests on the home Fhan on the

. school. ) ‘ v

r
{
!

Part III: A Statement of Appreciation: ‘ .

e !

This committee wishes to express its genuine ‘appreciation to the
Superlntendent Assistant Superintendent of Schoo&s, to Mrs. Jean
Shackelford for her work for the Committee, to William Brannon for
directing the audio wvisuals rand to all persons, who appeared before
the Committee. We further express our appreciation to those teachers
who volunteered their time, effort and expense ‘by taking the course
of instruction at Florida State University last summer.

v
[l

Part IV: Committee Action:
e

The Committee voted to present our report to the School Board,
with the assurance that we shall be glad to answer in private any
questions from the School Board. We mecommend that MAN: A Course of
Study, as it is how presented, be continued, and that after the end
of this school year (1970-71) the course be made an elective and a

state adopted course be offered.

seate i

"
a

Pndine




No one on the board spoke. The burdes of responsibility had
been tran “erred and thesé men sat alone, contemplating, avoiding
each other's eyes, temporarily immoblized by the burdenéff decision
A motion, finally, was made: accept the committee :ecqmmendation.;
It died for lack of a second. A Question: how can children whose
parents objected té the course be expected to learn in such a
situation? Another motion: Keep the ;ourse as it is, but make it

elective as of tommorrow, and proceed with both MACOS and the

traditional course. Seconded, voted on, and passed.
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Evaluation of Summer Institute:
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- SUMMER INSTITUTE, 1971, EVALUATION

There were eighteen participants in our two week institutes:
sixteen were classroom teachers, one a curriculum co~-ordinator, and

the other an elementary school principal. Fourteen of the partici-

-
>

.pants were females, alll were teachers. The age range of the group
was 22-25, however eleven of the eighteen participants were under
"thirty years of age and equally divided in range between 50-25/26;30.
Sixt&-six-percent of the participants had seven or more years of ex-

+ . pericrce, though the range extended from one year to twenty-two.

A formal four pert evaltation instrument was administered on

the final déy ef each institute: Also, during the first week parti-
cipants were asked to respond, anonymously, to the question, "What
are your feellngs about this institute?". TItems used on the forﬁel
evaluation are essentially those administered at previous M.A.C.O. S.
summer~institutes held at Florida State University. However, slight
modific cits were made in selected items in order to more accurately
reflect our emphasis on inquiry teacher behaviors. Responses to each

item have been computed in percentages. »

The formal evaluation.instrument is divided into four parts. -
part I is designed to ellicit responses regarding participants atti-

h
tudes about the institute. Part II items seek data regarding partici-

pants opinions on their preparation for teaching M.A.C.0.S., both

content-wise and pedagogically. The third part enables participants

o ?23

o

14N
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< A
to evaluate their feeling concerning M.A.C.0.S. as a curriculum.

o

/////////’Finally, Part IV provides participants an opportunity to complete

3

item-stems, in their own words, that tovch con each of;the three
preceding parts: the institute’ M.A.C.0.S. training; and M.A.C.0.S.

as a curriculum.

In Part I participant response indicates most had a very pos-

r

itive attitude regarding their institute experience, and that com-

o

position of the staff (social scientist, educator, classroem teacher)

-y

was ‘quite effective. Since these institutes were. specifically de-

signed to follow an inquiry process emphadsis and included an anthro-

pologist on the staff, it would appear we have designed an effective L

planning format and staff "mix". There is one note of caution, how-
ever. Responses in Part IV indicate participants tended to reject
didactism after having experienced the inquiry method. This suggests

to the director that all staff members need to design and implement

teaching methods more compatible with the spirit of such an institute.

Response$ in Part II indicate most participants (80% or more)
felt well prepared in M.A.C.O.S. concepts, content areas, inquiry
methodology, and course purposes. However, a 663%/33% split was indi-
cated in participants willingness to say "I doﬁ't know" to students.
This may be a reflection of those participants who had always attemp-
ted to provide "right" answers and were suspending judgement on their

own abilitv to inquire with their students as an innovative teaching

v

4d 4z
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style. Perhaps, éoo, this indicates a need for contact with child-
ren during the institﬁée in order to facilitate internalization of

inquiry teaching behaviors. Previous institutes at F.S.U. had pro-
* vided for such experiences. Since experience with .children plus the

formal training session extends the length of an ifnstitute beyond two

-
»

weeks the director was obliged to.formulate an effective institute

n ¢

*program given the constraints of t{me and .funding.

A post-institute sqé&ey could be conducted which would yield
data regarding teachers self perceptions relative to a change, if

any, ip téaching style.

A

Part III analysis .indicates some apprehension on the.part of

N

teachers relative to M.A.C.0.S.'s applicability within the broad

socio-economic range of upper elemeﬂtary students. The curriculum '
{ .
is perceived as one having a definite effect on students (killing of

animals seen as being ‘adverse) yet the majority (60%) were either un-

sure or disagreed about the aPpeal of the course residing in the .

A Y

materials. Perhapé this apprehension is, again, reflected in the
lack of internalization of inquiry teaching. HOwever, such appre-

r
hension is accompanied by a disclaimer of sorts in as much as all par-

ticipants believed the teacher's guides to contain effective methods.

One might infer that while participants generally acknowledged the

effectiveness of the inquiry training they received, the primary source

of guidance will still come through reference to the guides. 'Though




obviously a traditional-teacher behavior, reliance on teacher guides

+is in no way disparaged considering the unique- scope .0f the course.

<
io
. .- ’ " A Y

» . N v
" w
’

- . Part IV’reéponseé indicate the strong positive feeling partici-
pants had regarding their £otal institute eXperience.’ Though the
réflection of aiQactism is again apparent in participant response,
the director firmly believes the role of the staff anthropologist was/
and should continue to be, vital from a éogpaéelperspective. Given-
the two week time constraint there is an efficiency, 6n occasioﬂ, of
the* lecture method. The‘staff social scientist provided scholarly .

- input regarding evolution,znaéural ée}ection, social organization, kin-

<

ship systems, and anthroﬁologiéal fieid research far beyond that found

in course related materials. Of key importance to the director was

the géneralizéd feeling by participants that the institute'was thorcough-

ly planned by a coﬁpetent and seasitive staff.
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SR (1)
) (2)
(3)
(4)
(3)

4

‘ (1)

: (2).
. g (3)
(4)

- : (1)
(2)
(3)
(4)
(5)

(2)

. (3)

: (4)
(3)

R (1)

1.7 The workshop staff, composed of a wide variety of leadership
skills* helped me to better understand the various comiponents of
Amplementing the MACOS program-in my classroom.

Strongly agre€..cc.ecececcccscsssas 83. 4%
AgY€E.iscseceoacscncns S T L 1

No opinion® L L.
Disagree . “
Strongly disagree ) N

[ 3

2. Has this summer institute served to raise new questions in your
own way (s) of thinking or feeling? :

o o

None

Little

SOMEecosescsccccns cecrosscssecssa33.3% .
Very much.eccececees. cesencccecscb66.6%

3. If (2), (3), or (4), above, how do you feel about the fact that
you now have new gquestions to resolve for yourself?

Very upset/concerned C 2 o
Fairly upset

Not very good

Somewhat good..c.ceeececee ceeces s 44. 4%

very good...ecececcces ceceserssncse 55.5%

4.- If you had known;ahead of time what this institute would be like,
knowing what you now know, would you still have come?

I'M NOt SUXC..eoeveeedmesacnascasns 5.6%
Absolutely no o

Propably no . . : N
Probably yes .

Absolutely yeS...ceeccen- cereccnns 94.5%

3

*Composed of two (2) teachers experienced with teaching MACOS, ' a

-

L

curriculum specialist,
and an anthropologist.

a specialist in inguiry process technigue,

’
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Of the following quponses,‘Which—ene_most_cleariywexpxesses your
feeling about the way you have been trained to use MACOS films °
this year? o : .

(1) Very poorly prepared
(2) Poorly prepared .

. (3) Somewhat adequately prepared..... 16.6%
(4) Adequately prepared...ecceeeeces .61.1% .
(5) Very adequately prepared....... 02 22.2% ’

To what extent, do you ag;ee”With the statement...In this Institute
I have had many opportunities to discuss problems that might occur
when I use MACOS in my school system?

(1) Strongly disagree

(2) Disagree R
(3) Not sure :

() AQI€E..ceeeecccaccacsancscans ¥.o..72.2%

(5) Strongly agre€......eesesscessses27.7%

To\isgt extent have the Institﬁfe leaders offered opportunities to
diséuss problems I might face in teaching MACOS in my schooi?

(1) Not at all ) ' , ,

(2) Very little’

(3) SOMEegecceesnsecscnncnnens e 16.7%
(4) Much........ e eenecsceanenann ceo..44.4%
(5) Very muCh....ciceccceccccocsecs :.;38;9%

which of the following best expressgbﬂthe wdy you feel about your
current ability to use MACOS games?

(1) Very poorly prepared
(2) Poorly prepared

3 l

(3) Somewhat adequately prepared..... 22.2%
(4) Adequately prepared...cccece. “eeo77.8% ° .
(5) Very adequately prepared . ' -

In this Institute I have learned how to effectively use the MACOS

concept booklets and other.printed materials for children. Which

of the following best expresses the way you feel about this state-~
ment? o

(1) Stfongiy disagree
(2) Disagree

(3). Not sure....... Ceceteseccsansaens 11.1%
(4) Agree.......  eeeesesses SIREEEREREE 72.2%
(5) Strongly agre€..cc.ceesccces ces e 16.7%

%
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To what extent do you agres with the statement...I have developed
a good understanding of the concepts to be taught in MACOS during
this Institute?

(1) {gtrongly disagree

(2) Disagree

(3) NOt SUIE€..ceceeecccssscecanccanse D.0%
(8) AQIreE....ccccecsscccscccasasaasesll ¥
(5) Strongly agree....eeceeeescescscss16.7%

The major strategy in this social studies course is inquiry. To
what degree has the Institute helped prepare you to deal with in-
quiry in the classroom? .
(1) Not at all
(2) Very little .
(3) SOMEeceecccoonscssasesannscancasss D.6%
2(4) MUOCH..eeeseeverancsacasossanesssedd. D8
© (5) Verj‘much........................38.9%

How well have the purpdses and objectives of MACOS been made Clear
to you during the Ipstitute?

(1) Not at_ all
(2) Very little
“(3)  Some
(4) " MUChe.eveeecesaseassscneacasesessad5.58

L]

*(5) Very much;....,..................44.4%

To what extent do you agree with' the statement...In the long run,
I believe I'll get as much out of teaching this course as my students
will get from my teaching it to them?
’ 1) Strongly disagree
(2) Dbisagree °
(3) n Nok rsure

. (4) Agre€...eceec.

/8) Strongly agree.......

g
.10. I feel more secure now about telling my students..."I don't know"
. than I did before this Institute began. Your response to this

stat:ment is:

(1) * Strongly disagree
(2) Disagree.. '
{(3) Not sure......
©(4) R
. *(5) Strongly agree..

»

The sessions of this Institute have helped me know'miself better.
To what extent do you agree with this statement? - .
& .




. [P
L EMBEN - o

T ot T qaom y vy 520 ML A © 7 - % 4 mam
AT AR e it S EORE ;?»‘ = R R R fai“fif*; FRRlE Py
-

B -
. - e N

(1) Strongly disagree

(2) Disagree . 4.
'(3) NOt SUKE..coeeveesccasacssvoeeassllo]s A
(4) AQYEE..c.ceesacessssscsssssasaceedd5% :
(5) Strongly agre€...ceeeeccccscceessea33.3%

12. How well has this Institute prepared you to explain MACOS to your
community?

(1) Very poorly prepared me -
(2) Poorly prepared me

(3) Somewhat adequately prepared me..l6.6%

(4) Adequately prepar€d mMe...ceeeeeeell.7? B

(5) Very adequately prepared me...... 5.6% |

v

N
ke e -
o FTIEE TR TS e .

; 13. o what extent do you agree with the statement...After this summef,
: ) I\think I'1ll be less concerned if children have not learned many
of\the right answers? i

k%3

(1) Strongly disagree
A\ (2) DiSAgYEE..ceceseecsessaccsscansss 5.6%
(3) NOL SUTCu.ceveectseacosacssacessoaalbob?
\ (4) AQree..cccecsessascscscccsscceaesabl.ld
\jS) Strongly Agre€...ceeeeecesccces«a16.6%
\ !
14. How well hfs this Institute prepared you to motivate children to
ask "how" and "why" questions?
\
(1) “Not at all
(2) Very little
(3) SOME..eveeesacssacsessanansseoaaell,]®
(4) Mucp.............................55.5%
(5) Very MUCh.....ececeeesacscccsesesa33.3%

15. In this Institute I\have learned that an easy-going, friendly at-
mosphere is conducive for stimvlating children to inquire. To
what extent do you agree with this statement?

(1) Strongly disagree

(2) Disagree . .-
(3) Not sure :

(4) AQreE...ceessccscssnsnscssaasseses33.3%

(%) SFrongly AgYEC..eeesssasecccnseeeb6.6%

. 16. The role of an instructor in .an open-ended discussion should be
! that of a facilitator of student learning. To what extent do
‘ you agree with this statement? ’
. . . )
(1) Strongly. disagree
(2)° Disagree
‘(3)" Not sure
) , (4) AQYEE.....seesereccsssesssacsseasd0. 0%
. " (5) Strongly Agre€...eececeesceseseesad0.0%

5\
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(1)
(2)
(3)
(4)
(5)

*

2! .
. t -

Strongly disagree...ceeceeeese..27.7%
DiSagree.ces%ecseccoescscscsseassad0.0%
Not sure ‘ :

Agree.....%......................11.1%
Strongly AgYCe..ceeeeeeesesesadaall 1

17. A teacher will Yose control of the class by using open-ended dis-
cussions. What is your response to this statement? ) ‘

18. To what extent do you accept the statement...The MACOS Institute
this summer was too loosely structured to really train me how to )
teach this course to children.. ° < .

N

¥ Q /

19.

Which of the following best expresses the 'way you feel about the
training you have had in this Institute that will

(1)
(2)
(3)
(4)
(5)

Stronygly disagree........v.oo....44.4%
DiSagreCeceesrecransccoassscssesad0.0%
Not sure °

AGYEE. v eveaesossasscsssassnnssnss 5.6%
Strengly agree

the flexibility evident in'MAQQS?

o

To what extent do you agreegwith the statement ...This summgi
Institute has changed mypideas about teaching a great deal.

X

H

To what extent do yéy feel that you have” been prepared in .this
Institute to handle ‘controvérsial topics in the clas?room?

»

~

(1)
¢2)
(3)
(4)
(5)

(1)

(2)
(3)
(4)
15)

(1)
(2)
(3)
(4)
(8)

Not effective at all

Not too effective

Not sture i
EffectivVe.c.ceceeccnerccnneeneees 7,78

"Very effectivg...?...............22.2%

]

Strongly disagree€........ccceeeeme 5.6%
DiSAGre.sesecessscessanrassissss 5.6%
Not sure....... . IV 4
AQTEEe e e eeeeaoreemesaassnanaassad0.08%
Strongly agree...ax..........ﬂ...16.6%

P

Very poorly prepared
Poorly prepared ‘ . .
Somewhat adeguately prepared.....55.5%

.Adequately prepared............+.38.9%
-Very adequately prepared......d.. 5.6%
. . ,:/ b

i

help you handle

{

22. Of the following responses¥iwhich one best describes your reaction
, to the statement...In this stitute I have learned -that both "
process and content should be emphasized when' tdaching children
and I have a better understanding of the relationship between pro-

cess and content? ' s

2

L §°)

e




s 23.

o
( 24.
. e
25.

26.

27. How effective do you think ‘your training has been in the use of the -
Eskimo portion of the MACOS materials?

(1)
(2)
(3)
(4)
(5)

(1)
‘ (2)
(3)
(4)
(5)

Strongly disagree -
Disagree :

NOt SULE€..ceeeeesecesscsscscssesclb6.5%
Agree..,........'..................77.7% hd "
Strongly agree....eecececsesccsss 5.6% ° : o

Which of the following best describes, the preparation you received
‘on how to use the salmon materials in MACOS?

4

o
Very poorly prepared

.Poorly prepared -

Somewhat adequately prepareg.....11.1%:
Adequately prepared..eccececsseces17.7%
Very adequately prepared.........1ll.1%

How effective do you think your training has been in the use of

the herring gull portion of the MACOS materials?

(1) Not effective at all'

(2)
(3)
(4)
(5).

QWhich'of'the following responses best describes your reactfon of
the’ statement...In some ways, I feel that I can't understand what
the objectives -of this course are?

(1)
(2)
(3)

(4)
(5)

of the following, which is the best description of the prépération
you now have for using the baboon material in MACOS?

© (1)
(2)
(3)
(4)
"(5)

(1)

: (2)
; (3)
¢ (4)
(5)

Not' too effective

NOt SUXEeeeesoeccccasasaceccsoesesllodd -
EffectiVeeeereeecccacscsscennasasabl. 1B ’ .
Very effecti&é..z......a.......;.27.7%'

Q

Strongly GiSagree..ccece.sesseass11.88%
DiSAUYEE.ceeeicecsssancasacasesas88.5%
Not sure T

Agree . .
Strongly agree

-

’

-

o J
Very' poorly.-prepared
Poorly prepared .
somewhat adequately prepared.....l7.7%
Adequately prepared....ececeeess.64.9%

Very adequately prepared.........17.7%

Not effective at all
Not too effective. N
Not Sure.............'..........'ll.l%

.Effective.:..tno-..t...o000000000066:6% -
Very effective.00000000030000000022.2% ’ ~

ga ' 52 _ ‘
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28. Many of the t-aining sessions for us may have been uncomfortably 5
intense. To what degree do you feel this way? : N

Stxrongly disagrée........,.......27.7%

(1)
v éﬁg) DiSAgree..csceceesecoaccsosssseesd0.0% < i
) NOL SUF@.eceessssescsamcscessassslf. 6% "
(4) Agree.ceceecececcecsecscsascccces 5.6% “
\ (5) Strongly agree€ ./ ' ‘ A
292\ To what extent do you agree yith the statement...Some of the ex- :
' periences of this summer Institute have improved my ability to .
i . accept people for what they are? . " ; ‘. -
. \ ). . . . . )
: (1) *Strongly disagree N
y ‘. (2) Dbisagree S . K
;o (3) NOE.SUE....'vececncescsccrayeces 2468 ; i
e ' (4) AQrEeiveseceeecesncscssssssesesss50,0% ®
; <7 (5) Strongly agree.....eceecesssosva..44.48% - k
e " 30. ﬁuring theé summer Institute did you ever feel that, the ideas in~
MACOS are hore frustrating than informative?
. ! (1) Never 0Crurred...ceeeeeeecescesse33.3% '
o ~ (2) Seldom oCCUrr@d..cecesessssiosssssd3.5¥ '
a ) (3) Sometimes océPrred....ecceeceeessll 1 .
(4) Often occurre . .
(5) ﬁgonstanﬁly occurred . . ) ,

31. To what extent 4o you agree with the statement...It bothers me for
people to argue? . . e .

‘

4

(1) Strongly disagree......eceeceens.16.6%
(2) DiSAgXeE..sseeesesssessoscsesessnd0.08 :
(3) NOt SUFEeceeececssssssvssscassasslb.6% ' _ ’ .
: (4) AQYEE..e.scovscsssscscasssaccanssslb.b6%
' > (5) Strongly agree

32. How helpful dp you think this Institute has beer in presenting a
teaching strategy that could be applied to subject areas other
than social studies?

. } |

(1) Not at all

(2) Very little

(3)  SOME.eeevcnsannsrsosesnoasoacsseslle28

(4) MUCh..".evecscensacansnssanseesssd0.0%

(5) Very MUCh...eeeoesescnsaccocsossea2lT®

v

33. How helpful do you think this Insti%ute has been in‘pfesenting a
teachina strategy that could be applied to social studies other
than MACJS? - . .




o, - ¢ (1) . Not: at all " ‘ \ '
(2) .Very 1ittle...............J;....\.ll.l%

- (3) SOme.......................;.....\.\27.7%
/ h i (4) MuCh.....c............ R 038.9%
(5) Very mUCh.sccesccecneecesoosossssll.2%

34. &hat is the extent of, your agreement with the statement...As a \
result of this- summer Institute, I feel that I'll have more fun !

. teaching in the future than I‘ve had in prior years?
(1) Strongly disagree . :
- (2) Disagree .
S . (3) Not sure

) (4) DGTeCe.ecececececanansns ceeeeee..66.6% f
(5) sStrongly agree............} ..... .33.3% g

35. In this Institute, sensitive topics have been given the attention
they deserve,, To what extent do you agree with this statement?

(1) strongly disagree

. (2) Disagree /
(3) NOL SUYE.eiveeeececsaccesoocssncnne 11.1% /
() AgreCiiiieeeecsccecsePioicennn s 17.7%
(5) Strongly agree........ A I P £

36. How effective do you feel that this Institute has been in helping
§° you analyze and overcome prqQblems you have in teaching?

\ Y\ (1) ©Not at all
V' (2) Very little
" (3) Some.......
(4) Much..eseeess
(5) .Very much......




PART III ©

The following items refer to MACOS as a curriculum or course of study
rather than the training you have received in this Institute.

1. Of the fnllowing responses, ‘which best describes your reaction to
the statement...I doubt if this course, even at its best, will
have much effect on the children who experience it.

. (1) Strongly disagree...........%....50.0%
(2) Disagre@...ccecceovescccacscncsne .44.4%
(3) Not sure.....c.cecevienn. cecsceees 5.6%
B (4) Agree
(5) Strongly agree

2. How do you evaluate“the over-all effectiveness of the methods out-
lined in the MACOS manuals for teachers?

(1) Not effecti- - at all’

(2)' Seldom will be effective

(3) Might sometimes be effective

(4) Will often be effective.......... 88.9%
(5)  Will always be effective......... 11.1%

3. How do you evhluate the over-all effectiveness of the way the
MACOS films are constructed?

(1) Not effective at all

(2) Seldom will be effective a

(3) Might sometimes be effective.

(4) Will often be effective.......... 77.7%
(5) Will always be effective......... 22.2%

4. In your opinion,'will the showing of animals being killed have any
adverse effects on students?

(1) Not at all

(2) Very little....ceecececennccncnss 22.2%
(3) SOME:ececeeesessasescncsocadacssns 77.7%
\ (4) Much

(5) Very much

5. MACOS requires more sophlstlcatlon (of students) than ten and
eleven year olds possess. What is your response to this statement?

(1) Strongly disagree.....eseeceeoces 5.6%
(2) DiSQgree....ceeeeescossssscccecsnes 66.6%
(3) NOt SUrE€..eeoeecocecscssososasocacn 27.7%
(4) Agree

(5) Strongly agree
|
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10.

i
To what extent do you agree with the statement...MACOS will appeal
equally well to children from all socio-economic backgrounds?

(1) Strongly disagre€.....ccecececccs 5.6%
(2) Disagree,...... ctesccssccscesenns 11.1%
(3) Not sure....... PN 27.7%
(4) Agree..... Ceeeeeeeccccaesasssosas 33.3%
(5) Strongly agree...eeececcecsccssons 22.2%

To what extent do you agree with the statement...The major advan-
tage of this course is its materials (films, games, pictures,
posters, etc;)g

(1) Strongly disagree

(2) DiSAgIrEEecceeeeccecssscesocccnsss 33.3%
(3 NOt SUY€..seeeesoon ceeeseccse e .27.7%
(4) Agree....ceesee tecccccccasens e ees27.7%
(5) Strongly agree....eceeeecsccscens 11.1%

Which of the following best expresses the extent to which you
agree with the statement...I believe that MACCS is trying to
teach evolution to children?

(1) Strongly disagree...cceecececcocs 5.0%

(2) Disagre@..ceeceicecscccsccoscscnne 44.4%
(3) NOt SUrE€ec.ccecccceccccccccoscnsnse 27.7%
() Agree....veeeeeecconcscccscscsosns 16.6%

(5) Strongly agree

Wwhat is your reaction to the statement...Nothing much about MACOS
is really new?

(1) Strongly disagree....ccceeceeecns 11.1%
(2) " DisSagree...eeceeeeecsoaccacesenns 44, 4%
(3) NOt SUrE.escerececcacsacacossccen 27.7%
(4) AQreE...eeeeeeeeccscccssssscssnns l6.6%

(5) Strongly agree

MACOS is so flexible that a teacher could easily misuse this ma-
terial. To what extent do you believe this?

(1y Strongly disagree......cceeeeeceee 11.1%
(2) DiSAgre.es.cseeeesecoccsacssscoss 33.3%
(3) NOL SUrE...e.esescccccccccssnccesse 16.6%
() DAgree...eseceecosesaccscscscscnces 38.9%
(5) Strongly agree ‘ .
I =
AV
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PART IV

.

Participants were requested to complete nine statements and add other
comments if they so desired. Responses from both institutes are pre-

sented precisely as written.

.

Complete the following statement in the space provided:

-

1. THE PHASE OF THIS INSTITUTE THAT I DISLIKED MOST WAS:

...a couple of lectures that weren't very worthwhile.

-

-

...not being able to attend a longer period.
...the lectures that the anthropologist gave.

.-s.because of the new format of this course I felt unsure about
going into a-new course. That is all I disliked.

...the few times that we were taught by the lecture technique.
:
...the lecture part of the Institute, but I realize there are phases
that had to be covered by lecture. )

...the anthropology lectures toward the end (not the first cnes on
evolution) .

...Tony's long anthropology talks; his information up to a point
was good but his anthropology terms lost me most of the time;
also I don't prefer the lecture type discussion (especially for
one hour and thirty-five minutes); his talk about the skeletons
was the most valuable but should be shortened to be about thirty

"minutes - no longer!

...1 did not neceééarily dislike the part about the Netsilik - I
just enjoyed the part about the animals more.

“I

...it's brevity.
...the discussions and opportunities for interactions.

...there was no phase of the Institute that I disliked.




...the interview by an anthropologist.

...the short time it lasted.

THE MOST POSITIVE THING ABOUT THIS INSTITUTE WAS:
...thq development and broadening of a new type of program.

...the inquiry approach the teacher used. They motivated, set up |
question, then let students search with their help.

...the acceptance of answers to open-ended questionsf
...the instructors were so enthusiastic and used so many techniques. °*

...the training I, got in MACOS in going back and teaching the course’ .
that I didn't know before.

...acceptance of ideas and answers.

...the role the teacher is to play in this learning process. Use
the inquiry approach to teaching.

...it made me more aware of the inquiry process.
...acceptance of everyone and everyone's answers.

...the Variety°of activities planned for us kept our interest alive
as well as the "accept anything we say" atmosphere.

...the warm atmosphere of group and the interesting manner in which
the materials were covered.

...no one was threatened, the open discussion on all aspects of man
including races, cultures, etc.

...the open-ended questioning - acceptance of responses and guidance
toward forming of generalizations.

...the conductors of workshop. Materials positive also.

...the inguiry approach that was learned of other cultures and could
be understood.

...the relationship with everyone in Institute. The dedication of
professors in giving a clear view of all ours.




...it acquainted me with the materials and concepts I will be re- \
quired to use in teaching MACOS. '

3. THIS INSTITUTE, COMPARED TO OTHERS I HAVE ATTENDED:0
...was excellent.

...this Institute was built around-research both on the part of
the teachers and students.

...I haven't attended any previous workshops.

...was the very best. I didn't want to have it end. Most in-
service programs and institutes leave me feeling empty. This
didn‘t.

...were helpful in helping me because we really got down to actually
classroom teaching and not all lectures.

...I have not attended any other institute. ) -
...more relaxed, friendliexr atmosphere, more informativé.
. ..excellent.

.was great - never before have I attended one where we were all
so involved - not boring as some.

...much, much, much more interesting and helpful in preparing me
for the MACOS.

.I have not attended any others.
...was far more interesting.

...more relaxed atmosphere; better self-concept concerning own
abilities; more discussion and interaction.

.very well planned, little waste of time, professors very adequate-
ly prepared, relationship with all students very good.

...very good.

...it was more relaxed. There was a feeling of complete group
rapport. More was learned with less intense study. There was
no pressure.
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...never attended one before.

IN MY OPINION,‘THIS INSTITUTE COULD HAVE BEEN MORE PROFITABLE IF:

...I really -an't think of anything else that would have made it
more pro..table.

LY

...it was given to all teachers who will be teaching it. ,
¥ ¢«

...our anthropologist should have been used more, for a resource
person.

.. «NO CoOmment. ° .
29

...I could have had more time in thg course instead of two weeks.

3

...the anthropologist had been used as a resource person.

...was a good institute - could have had.a little less lecture
type. -

...the anthropologlst had been allowed more time to reflect upon
MACOS materials rather than on arthropology itself. Although
this was interesting, too.

...we had had some children (not ones already acguainted with
MACOS) to work with and try our new techniques.

...I could have had one or two chances to either teach or observe
a MACOS lesson in progress.
v

...1lt could have been longer.

...there had been demonstrations of using MACOS with a group of
children (fifth or sixth grade) from a comparatively lower
economic background. X

.:.longer for more time to deal more with materials and discussions.

...I believe the Institute as it was conducted was profitable.
I feel I have a good foundation upon which to begin teaching
this course.

P

...there was a longér period of time in which to cover the material.

o)

_




5. THE SELECTION OF SALMON, HERRING GULL, BABOON, AND NETSILIK
ESKIMOS AS UNITS IN MACOS, IN MY OPINION, IS (IS NOT) APPROPRIATE
+ BECAUSE: -

-

...it gives a good reflection for comparison of man and animals.
...their behavior patterns and structures are related.

...it relates that man ard animals have many similarities in life
cycle, structure, social organization, learning, and structure/
behavior/adaptation. ' :

...1s appropriate because they showed how various animals reacted,
then showed man. After studying this man we learned how all men
are similar.

...is appropriate because it helps me in teaching the lesson on
these animals.

...is appropriate because it relates similarities and differences
between man and animals. :

...is because they can be used in making comparisons.. Their be-"~
havior patterns and structure are gpod for study.

...is because these represent four distinct ways in which animals
live. They show both similarities and differences as applied
to the concept of MACOS.

t

...they give a broad selection of c¢ifferences (famifia; salmon and
gull), (unfamiliar baboon.and Eskimos) to study yet we see how
they are all similiar. :

...is because the program séems to work from the simple animals into
the more complex. In a sense the children can identify familiar
animals with those being studied.

...they are simple-enough to get across the objectives of MACOS to
stud%pts and teachers!

...of the contrasting and similar aspect of the behavior and social
organization of each. ’

...there 'is a progression from a relatively uncomplicated animal to
the most complicated - man. There is a definite pattern for
comparing and contrasting their ways of life. The animals selec-
ted are highly interesting.

»
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...much can be discussed using these materials.

...compafisons of man & animal and the adaptation of each to its
environment and the- superiority of man.

’.g.very good and appropriate’for study in the school that I work.

...these units give students information necessary to compare, con-
—trast and stimulate their thinking to arrive at the objectivés
- of MACOS. -

...with the use of the films the studyfhas greater affect on young-
sters. ;

X

&

3

6. WHEN COMPARED TO OTHER SOCIAL STUDIES, MACOS IS:

...so much more fun and interesting, that the 6th grade social
studies teacher will have problems motivating children after
having MACOS. :

...what we've needed for a long time! Really gets kids involved
and has something for all.

...something the children can apply to themselves.

...more interesting, better adapted to our lives toda;.

...more interesting, fun and helpful. It makes you think.

...most helpful because of the background of Man and animals. ¢

...excellent. I hope I can effectively instruct so that the students
will get as much as I did. :

...much more interesting in that every child can participate re-
gardless of grade-level learning..

...a more interesting subject that will interest boys and girls of
all ages.

...tops.

...beyond any doubt, the better Social Studies program. It is much
more interesting and important to both students and teachers.

...more interesting, concepts will be brought out by the children.

...because of its content geared more toward making comparisons and
generalizations than other social studies courses of study.




...more grcoup centéred. It not only teaches children how to work
well together but gives them"many- and varied opportunities to -
* do so. S " )

<&

...far advanced.

¢ ¢ ®

7. THE TIME WE SPENT IN THIS INSTITUTE ON GETTING ACQUAINTED 'WITH
° MACOCS MATERIALS WAS: -
.. vVery valuable and one of the most important aspects of the -
institute. ' .8
. ...very useful and necessary - at times I felt I needed more time )
on them. 4

S i

...very profitable. ° ‘

...very helpful to me.

.. .adequate. e

3

...very helpful because it helped me in going back and teaching
the course with materials.

...very informative. Thorough.
. .,adequate and informative. o

. .two weeks.

...very profitable. ’ . » o v )
: 4
.. .adequate. ) . B . .
..in detail - the understanding of how to use a few that we dign't ¢
go into detail - I feel comfortable. = .

'l

.fairly adequate.cbnsidering the lfaited time of the institute.
.rather short. Would iiﬁé extengded time.

...very muchvﬁdequate.
.very good, most informative, well planned. N
.adequate. \\ ' N

.very interesting. .
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8. THE TIME WE SPENT IN THIS INSTITUTE ON LEARNING EXACTLY WHAT THE
INQUIRY APPROACH IS:

...so good that it will affect.my teaching of other subjects hope-
fully for the rest of my life. .

...was a vital point. This will help in other subject areas too.

... Very profitable.

...going to-be most helprful to re in teaching this course.~L
-c.. N . of ° &
: «s.Was very helpful. .

4

.. Very interestlng. I am alad I learned this inquiry process.
...Was brought out or preselted very carefully and successfullf

° . ...two weeks. ¢

o o
v -

...was .very informative and will be of great profit.

. ..«was very worthwhile; I wish we' had had the time to do mére with -
¢ it. -

. ...was ‘in detail - ,had a chance to demonstrate this approach on our
OWna ' ’

o o ...extremely adequate. If I never ., teach MACOS I feel that my time
in the Institute was well spent because of the application of
this method.

L..appropriate (Maybe because of persons training.)

...was adequate and made to feel comfortable i@t the use of it.

S, .was adequate. Our discussions always began with this approach.

L}

°

9. IN MY OPIﬁION THIS INSTITUTE WAS (WAS NOT) WELL ORGANIZED BECAUSE :

s :..we never had 'a spare moment\and each instructor knew exactly what
* he was to do, when and how to do'it. ‘

-

...it ran along so smoothly and there was so very much material to
N be covered—and completed in just two weeks.

...it covered the materials as well as the approaches to the course.

"4:—-
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" ...we had an excellent staff. The teachers experienced in teaching
\~ “MACOS were most helpful. The anthropologist gave excellent -
. background in this field. oo . \
{ - .
~ \
I feel that I have an adequate overall understanding and view .
of the course. It was very interesting and helpful to me.-.

...the Institute was well organized because of the materials used.

.e.very well organized and smoothly run.

é
...there was never any fumbling or confusion as to what prodcedure
wouldyfollow next. No wasted time. ‘

...the persons conducting i€ had experience before presentiig it
to the group. :

...each activity we did was very profitable and not a time passer.

. .

...we were able to covér such a huge' amount of materials in such an
« 1interesting way. .

...instructors had no problem whatsoever in presenting material.

...all the things covered were important.

the objectives and materials were planned in advance. The team-
teachers showed evidence of careful ‘cooperative planning to im-

plicate objectives and materials.

...well organized, good sequence, opportunities for discussion and
~divergence. :

...of the information and concept and inquiry approach developed.
...very well organized.

...we were presented with a good understnading of the ideas, topics,
concepts and materials involved with the use of MACOS.

10. OTHER COMMENTS:

...thoroughly eajoyed it! Should be taught everywhere.

. ...I am very anxious to hegin this program.

...I feel that our instructors have spent much time in preparing
_for this institute and I really did enjoy working with them.

és
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...I thoroughly enjoyed this workshop and feel very exc1ted about
teaching MACOS. .

' 7
...I would be interested in taking another workshop of this kind.

...I am not sure that these formg can be valldated because of the-
differing individual connotations given words and phrases such
as "teaching evolution", "misuse" , "get as much out of", argue '
"adverse effects on students", "new"

...program great! ., e v,
...enjoyed everyday.

...I am very excited about feachlng MACOS in the fall to my classes.
I look forward to a "fun" year. - ‘

9 o
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unsure how I will be able to use the material.

, L , .
.Participants were' requested to respond to the question "How do

you feel about this Institute?": responses were made on 3X5 cards

.and no identity of the writer was requesced. .

h EVALUATION AS OF 7-7-71
. /-
: ) - .
It's a good workshop. I have a, feeling that we as pupils are not

participating as-much as we could but that is certainly not your .
fault. I think weé.will "open up" more. I am getting much from it.

Seems as if much planning has been involved. Interesting! Enjoyablel” .
Different from the "drab" college gourses. ’ ) .

- - - . - - . - . - - -

The workshop has been very worthwhile. I have gained a lot of good ’ .
information. ~ ®

I have a very warm feeling about this workshoé - it's different than
any other class I have ever ‘attended. The organization by.stafi has
been great. ¥ I feel.I am learning a-lot though I still feel a little

‘ -
N 0

, j . .

The workshop has been verxy enjoyable and informational because of the
varied amount of materials at hand to work with, and the way in which
they were presented. .

:Ihgféasy way it has progressed -from one activity to another, not to
seéém hurried, however, getting lots of things accomplished within one
day. 1I've already learned a lot and feel sure I'll learn much .more.

The evolution "bit" and film was most impressive.
. b}

I have thoroughly enjoyed the workshop thus far! The only thing I

have to offer is perhaps to shorten the lectures on anthropology and

give us more concrete experiences with MAN. I am not saying do away

with them, just shorten them, ’

The workshop is very intere=tihg because ‘I enjoyed the lecture on Man

and animals and most of all the films and materials on whp am I. .
The workshop so far has been ‘very informative and interesting. Many

things we've talked about I know little about. Things learned in this-
course could be used in other areas as well: examples - inquiry )
technique, observation techniques. .

I have been informed, enlightened.

The materials and processes included in MAN has started me doing some
critical thinking. I hope I can transfer this to my classroom.

‘ . ‘7{ ‘:-r‘\ . < -
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EVALUATION AS OF 7-21-71
1}

Enlightening

Interesting

Refreshing approach to the MACOS

Thought provoking; and develops imagination
Helps to make one aware of his relationship to one another

Makes one realize that the natural environment may cause ones .
actions to be different from another, even though it is different |
. from yours it is not wrong.

3

OO W N

1. Very well planned, no waste of time
2. New ideas are being presented to aid in classroom instruction of
MACOS

3. Friendly atmosphere - exciting

The workshop thus far has been very interesting. I feel that the

. course provides many various experiences and will make children want

v to learn because of the pleasure gotten from it.
I am very impressed with this workshop. I like the idea of doing and
working in groups rather than just absorbing information from a
lecture. Also, by using the inquiry method on ourselves we have a
feeling of how our own students will react as we have experienced the
thinking process ourselves as well as some of the activities they will
be askgd to do. “

> 1. Very interesting to this point. Wish it were possible to partici-

‘ pate in something of a quarter-long course.
2. Ideas for use in teaching are plentiful. Can see the students

would really enjoy MACOS using many of the ideas presented thus far.

\

The workshop has been very stimulating - relaxing. It has made me
aware of techniques to help children become involved in discussion -
example 5 minute pause .after question, how to help children in phrasing
generalizing for recording and reemphasized to me the importance of

° artistic, creative expression in stimulating thinking and interest.
The anthropological content has been fascinating to me.
Feel the open discussion is good. Anthropology is very interesting.
The creative work we do is fun. Nobody should feel threatened here.
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REFLECTIONS AND GENERALIZATIONS

This section of the report is one in which Eﬁe directors
.have the least amount of specific data to relate. Yet, it is the one
area in which a vast array of experiences might be condensed into gen-
eralized statements regaréing our total involvement in the project.
Having disclaimed quantifications, we shall attempt to conVey some of
our impressions regarding "a Regional Center for the Improvement of

Elementary School Social Studies..."

<

> -
.

1. The Man: A Course of Study curriculum has proven to be a

- highly stimulating vehicle for creating a more open, inqu%gg-
oriented classroom environment. Use of the program at both in-
service and pre-seryice levels with a wide variety of teachers
and students indicates a universality of'aépeal ané application.
The power of the ideas and the force of media used to cdhvey
these, has given practitioners a curricu}um that has relevance
to several key concerns facing the péofession today: a need to
humanize life in cléssrooms; changing tﬁe role'oﬁ teacher from
one of authorjity to facilitator; use of substantive-cbntent
focusing on sensitive issues (e.g.: aggfessign, the role of

(]
family, social order); and improving the quality of thinking by

students. Man: A Course of Study has a vitality that engenders -

the avid interests of graduate students and fifth graders alike.
As a vehicle for change this program has demonstrated a scope

and impact seldom seen in the field of education.

7 ] 70 ':).1. ) 4
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Southern states, having lost‘a long and sometimes violent
battle to retain the dual school systeh are generally reluctant °
to risk agitating the pervading social climate with-social studies -
curricula having potential sources of controversy. Larger, more,
cosmopolitan urban areas and university-centered communitities

being rather consistent exceptions.

This observation may not be entirely germane to this region,

but implementation appears almost inverse to the effof{ expended
disseminating M.A.C.0.S. This suggests t?e need for either more
local "agents", a professionSl field staff having narrower ter-
ritorial_responsibility, or simply - more time.

<

Most school systems are concerned with form rather than sub-

&

stance. Questions most often asked by administrators reflect

a concern for schema and logistics rather than guality of the

~

educational program. It appcars futile, in most cases, .to expect

people hired to preserve the status quo to generate substantive

change.

The success of one's teacher training program is directly
related to éhe staff's sensitivity, genuine interest,' and accep-
tance of each participant'slindividuality. The more humanistic
your institute, the greater the participant internalization of

course purpose ‘and design.
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5. ‘ There is as much need to have teachers and administrators,
o
develop effective community relations plans as teaching plans.

‘

The latter can readily fail regardless of its quality if the former

- - - Q
is given a cavalier treatment. ‘

t 6. - Rggional Center Directors pavé roles EO'play which tend to
be tod diverse and, in some instances, at cross purposes. It
is.difficﬁlt to appear objective, persuasive, critical, and crea-

" tive in the same context. Was it wise Eé have .directors respon-
sible for course adoption as well as teacher training and evalua-
tion? )

7. The divers{ty of competencies on institute staffs was an

effective idea which broadened the perspective of all who were

involved in these enterprises.

8. Implementation is most easily effected in public school

systems having relatively large amounts of federal funas avail-

able for purchase of materials. , .

9. The concept of "T 2's" (teachers training othe: teachers)
/

was not éffective in this region for a number of reasons, mainkly:
(1) lack of support from administrators and supervisors
(2) lack of role perception - most teachers do not view them-

selves as curriculum leaders or spokesmen

J

73( ‘:}n




10. Use of the MACOS Program in pre-service courses should have
‘a significant influence on the future quality of social studies

instruction - maybe more so than &11 the summer institutes.

s ——

11. The most rewarding personai aspect of directing the program
has come threugh the unsolicited endorsement of children who,
probably for the first time, see some purpose and meaning in their

y"‘

social studies.

— -~

The directors wish to express their gratitude to the National
' Science Foundation and the Educational Development Center for
provéding both the opportunity and the means, to better understand

~their own humanity and share this experience with others.
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INTRODUCTION AND BACKGROUND

!

During the academ;c year 1968-69 the Miegrant Education Section
of the Florida State Department of Education, under the direction of
Mrs. Minnie Lee Fields, formulated a project for'ghe field testing of
instructional materials with agricultural migrant children., The project
was implemented by entering into an Agreement, negotiated by Mr. Floyd
Christian, Commissioner of Education, with the Board of Regents of the
State University System. The office of the Board of Regents and the
State Department of Education agreed to delegateuthe ;espon31b111tv for
conducting the project to the Department of Research and Testing, College
of Education, Florida State Univérsity.

Most of the field testine was conducted during the academic vear
1968-69, However. one, study that began before the original contract
expired was continued throughout the 1963-70 academiﬁ vear throiigh the
cooperation of many agenC1es.

The central focus of that study was an experimental SOClal science
curriculum for intermediate elementary school children. This report is
concerngd with an evaluation of the program. The program entitled Man:

A Course of Study(MACOS), is a one-year course based upon concepts in

0

the behavorial sciences. It was developed under grants by the Ford
Foundation and the National Science Foundation, and was preparéd by the
Educational Development Center, Inc,, Cambridge, Haséachusetts, using the
instructional theoPies and guidance of Jerome Bruner of Harvard University.
Restrictions upon the dissemination of the course required the
purchase of the materials in appropriate quantities by a school systéﬁ,
and purchase-could be made only if teachers intending to teaéh the course
would participate in a five-week National Science Foundation-Sponsored
institute which would provide both practical and theoretical introduction

' o
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- to the materials and %eadhing methods of MACOS. In cooperation with other

- agencies, the ngrant Education PrOJect agreed to purchasqxghe materials
for three elementary schools enrolling large numbers of agricultural
migrant children, The Department of Social Studies Educatipn, College

of Educatlon, Florida State University, agreed to reserve six oosxtlons ’

<. & 1n the National Science Foundation-sponsored institute to provide training
forftwo teachers in each of the schools selected by the Migrant Educaogon
Project. ‘ v

This repoxt will provide a descrlptlon,of the MACOS materlals,
- its instructional theories, the characteristics and activities of the
teacber training 1n the summer institute, the dissemination of materials .
to teachers tralned during the academic year in in-service workshops,
. and an evaluation of the contribution of the materials to the educational

t

progress of the children involved.

BACKGROUND-

Is

° . Rationale for the Selection .
of the MACOS Progranm ‘

. Generally, thg»selection of the !ACUS program was determined by’
the appeal of its methodology and content. It employs-multi-media instruc-
tion and a modular organization. There is an absence of cultural bias in

_the content; it emphasizes oral,discuséion; aqd teacher training programs

.were available.

Language Development

There is much evidence that disadvantaged children are ofteo.defi-

’ cient in language skills. Three elements of 1 e MACOS program were appeal-
ing' because they appeared'to compensate for these inadequacies.

. First, the theoretical idea concerned with learning by enacti%e,
iconic and symbolic modes of ‘expression implied that children would not
be required to learn everythlng from the printed page, as is so often

true in traditional .social studies.

«J
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\ Second, the variety of media in the program was ev1dence that the

\ theory was 1ncorporated in the actual practloe of the progran.

\‘““,_ Thlrd, the contlnual use of classroom discussion activities,

1
\ stre551ng the manipulation of jdeas through oral language, was most
e’ ippeahng. '

odular Organization
=

\' ' The program was organized as a series of modules, each of which

gs de51pned to develop a specific set of- information, insights, and
un@erstandings. The modules were so ordered that children working through
fhe\total program would build new understandings upon the basis of the
insights developed in preceding modules, but each module possessed an

integrity of its own. It seemed that migrant children who entered the

‘ . program late should be able to become active participants in the learning

processes quite easily and quickly. It also seemed that those who with-
drew early would have gained from whatever instruction they received
because of the integrity of each module, For these reasons, the organi-
zation of the program appeared to make it highly functional for migrant
children.

’

Bias-free Content

The chlldren of the universe represented by the sample of this
study aré part of the subculture of the mainstream of American society.
In the,past, traditional social studies content contained elements of
cultural bias that served only to confuse deprived subcultures. The MACOS

cupriculuﬁ, however, is made up of content that is culture fair.

Teacher Education -

hald

Research conducted by the evaluation staff of the Educational
Development Center, Inc., has shown that the MACOS program enables teachers
to depart f£rom the rigid pedagogy often associated with social studies.

It has been demonstrated that this rigidity is often found in schools

enrolling large numbers of deprived children. In such situations, the

children do not become active partners in the learning process--a relation-
/

ship which deprived childrn desparately need,

2
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The availability of the NSF-sponsored summer institute training

at the Florida State University provided access to the MACOS methods and ,

promise for a less rigid and more open teaching style. ) /
In the Fall of 1969, dissemination of MACOS was limited to schools

meeting certain teacher education requirements. Those requirements were
twofold: First, MACOS materials could be purchased by enrolling partici-
pants in a National Science Foundation-sponsored summer institute.
Second, by provision of in-service workshop training, using the Hag;__&

Course of Study Seminars for Teachers. Seminars for Teachers is a series

of plans, suggestions, and materials for in-service workshop sessions
which parallel the curriculum of the course. Seminar leaders in each
school would be those teachers who received training in an official
summer institute. The following will provide a brief description of the

training under both conditions.

Summer Institute Training

Teachers participating in the Florida Stat.o Uﬁiversity NSF summer .
institute received graduate credit, free tuition, tax-free stipends and
travel reimbursements from July 7, 1969, through August 8, 1969. During
the first week, each teacher_partlclpapt was exposed to the philosophy,
conceptual themes,content and methods 6f the course. An instructiondl
staff of four, consisting of a SOClOlOngt an educator, an administrative
director, and a demonstration teacher provided instructional services.
During the remaining four weeks of the training program, the members par-
ticipated in the teaching and evaluation of the course. It was attempted
to maintain approximately five adults to each class of 25 fifth grade
children. Teachers and one member of the instructional staff determined
classroom organization.

Afternoon seminars during those same four weeks were dewvoted to
planning for summer school lessons with the volunteer children, ;nd par-

ticipants focused on the use of the Man: A Course of Study Seminars for

Teachers, a guide for workshop training for the coming school year.,
Selection of materials from the full vear of the course was

attempted in the summer school session, both to provide a complete

50 §1




\\ expégience for the children and to prepare teachers for their leadevship

roie in the Fall.

-

The training explained above shall be referred to as summer insti~

tute training,.that which follows as in-servic~ workshop training. The

connection between them is that the leaders of the in-service workshops

are the graduates of the summer institutes.

. In-service Workshop Training

The major functions of the ilan: A Course of Study Seminevs_for
Teachers are to provide an understanding of the informational and concep.
tual framework for teaching MACOS in the classroom; to aid teachers in .
implementing the specific pedagogical techniques of the course; to
faci}itate the adoption of new approaches to learning and to children; \\\\\
and to offer the necessary psychological support for a new venture.

If any breakdown in the dissemination scheme exists, it appears

{ to be in the final phase, where institute-trained teachers are expected

to provide the leadership for the in-service workshops. In the schools
that participated in this study, none was successful in implementing
seminar-type sessions. Each of the teachers who failed to participate
in the sumn2r institute provided for their own understanding of MACOS,

with informal help from institute-trained teachers.
PURPOSES OF THE STUDY

The overall purpose of this study was to determine the effects
of MACOS materials and methods in selected schools enrolling large numbers
of migrant and indigent children in agriculture-based communities in
Florida. The specific purposes were:

1. To ascertain if children in this universe can acquire the
krowledge and understand the concepts in the MACOS curriculum,

2. o ascertain if, and how, children in this universe change
their attitudes toward specific concepts in the YACOS
curriculum.

3. To make appropriate comparisons between the findings listed
above and two different kinds of teacher training procedures:
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~ a. Natiénal Science Foundation-sponsored summer institute
training program conducted at the Florida State Uuivexetity

b. In-service workshops conducted in the several schools

_ . under the leadership of thecteachers in each of the
respective schools, trained in the summer institute
program discussed above. /

In addition to the aboveepurposes, a secondarv purpose was the
~»amination of the diffgrential effects of sex upon the achievement gains

"and attitudinal changpd’of the ~hildren engaged in the MACOS program.

'

NEED\FOR THE STUDY “

-

&

1. The study'will‘pfovide a test of Bruner's major hypothesis--
" ., . . that any subject can be taught effoctively in some
intellectually honest form to any child at any stage of

development," .« .
- -
2. “The study will provide a test of the effectiveness'of the
MACOS materials in the affective domain.

3. The-study will provide the firgt examination of the relative
effectiveness of the two types of teacher training programs
advocated by the MACOS program. :

Y,

o \ o !?p Y
.

SUMARY, FINDINGS, CONCLUSTONS, AND IMPLICATIONS

. The major purpose of this studv was to determine the effects of
the IACOS curriculum and its -teaching methods in schools* enrolling large
numbers of migrant and indigent'éhildren in agriculture-based communities
in Florida. This was accomplighéa by examining the.cpildrén‘s gains in
wchievement and changes in their attitudes at appropriéte intervals,

This study further sought to establish whether or not the differen*
methods of training tedclrers th the use and methodology of the MACOS
prcgram.were reflected in the success of the children, and als> examined
the differential effects of sex upon those criteria defined as successful
1earn}ng. The fQllowing summarizes theuprochures employedyin the investi-
gation, presents the findings and conclusions formnlated from various
analyses of the data, ana draws‘imp]icationa;for practical use of the

study. 2 .
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Research Methodology f \

During the instructional period which extended from October 1,
1969, to May 1, 1970, data were gathered to detenmlne achle%ement gains
and attitudinal changes using the following instruments: \

1. Man and Other Animals Unit Test
2.. Netsilik Semantic Differential Scale

These instruments were so administered that data were gathered before
and after each of the major units of the MACOS curriculum. These data
were collected from 433 fifth and sixth grade children from three ele-

mentary schools in three Florida counties which enroll large numbers of

agricultural mlgrant pupils. Because the decision was made to analyze

data only from pupils who possessed complete data fbr each of the major
unlts, the total number of subjects included in the "Yan and Other Animals,

. .Unit" analysis was 299, and the total number in the "Netsilik Umit"

analysxs was 258.

F These subjects were taught in fourteen self-contained classrooms -

which were divided into two. distinct treatment groups. These groups were

)

as follows: N
o

The first treatment group consisted of seven classrooms

of both fifth and sixth grade childrén, whose teachers

were trained in the content and methodology of the MACOS
cur¥iculum in an NSF five-week summer institute held at .
the Florida State University.

The second treatment group consisted of seven cla§srooms
of both fifth and sixth grade children, whose teachers
were trained in the content and methods of the MACOS
curriculum in in-service workshops in their own schools.

Ig the Man and OTHER ANIMALS UNIT, mean achievement gain scores
were the dependent variable of interest. Gain scores were determined
by taking the difference between the scores on a pre-test in which
passages of the course content were to be read and quesvions answered,
and the scores on a post-test consisting of the same questions, but
without the content passages. Thus géin/on the "Man and pther Animals
Test" was the difference between initial reading comprehension scores

and terminal recall of infermation scores. Sipnificant'gains in

echlevement and significant differences between gains in achlevement

of chlldren taught by teachevs Qqa{n.& diffbrcntlj, were. establlshed by .




‘COOPBRATIO»J, and AMERICAN FAMILIES.

) 8 Lf ,
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the\use of a printed F statistic produced from a multivariate linear’

hypbthesis program.

F statlstlcs from the same multivariate hypothesis technique
were employed to analyze attitudinal changes determined by pre-post
tgst differences for ‘each of the following four concepts examined by

the "Netsiijk Semantic Differential Scale": ARTIC, ESKIMO FAMILIES,

Findings and Conclusions

The following are questions and statements which summarize the

results of the analysis of the data from each of the major units of the -

MACOS program.

Man and Other Animals Unit Achievement

Did students. score better on the post-test than thev did on
the pre-test of the "Man : and Other Animals Unit" of the -~

Eroggam’

For those students who, received instruction over the entire unit’

and possessed complete data (N = 299), there was a significant increase

' in mean post-test scores after instruction. Children from this popu-

lation had grasped new information about the concepts deemed important
to the content of the '"Man and Other Animals Unit" of the MACOS curricu- -

lum. ' )

>
12

Was a male-female difference in achlevementlgalns evident .
in the "Man and Other Animals Unit™"? s

As the unit began, girls (N = 154) tended to have a slight edge

“on boys (N = 145) in their comprehension of reading material about animal

behavior. This conforms to the 1968-69 testlng done by the Educational
Development Center's e*aluatlon staﬁf However, with this sample of
children, the results of ach;evement gain scores showed the boys after
the post-test to be in a stronger position than the girls, although not
significantly. These finCings are consistent with many other studies in

that girls generally make higher scores than boys on reaﬂlng comprehen—

sion, They are of particular 51gn1f1cance in that they indicate that
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boys, even with-a possible reading handicap, gaiqjgs much_knowledgg from
MACOS as do girls. . . ;;g.

3 Was a teacher training difference reflected in the children's
achievement gain scores of the "Man and Other Animals Unit"?

In this analysis, children taught by teachers tgained in tae Néﬁ
summer institute (N.= 153) scored significantly higher on the pre-test
* than children taught by teachers trained in the in-service progrig
(N = 146), Although childreh taught by “"eachers trained in the-NSF
summer }nstitutg began with an obvious advantage in achievement level,
they failed togain significansly more than theechildren taught by
teachers traiﬁea:ip§the in-zervice workshop program. Regression may |

have contributed to the lack of difference in gain scores.

Netsilik Unit--Attitude Change

Was there apparent evidence from pre-post testing from the
TRetsilik Unit" of attitudinal changes toward any of the four

Concepts: _ ARCTIC, ESKIMO FAWILIES, COOPERATION, and AMERICAN
FAMILIES?

The investigation fa.led to find any evidence where treatment,

effects were instrumental in making major desired changes in pre-post |
semantic results, with one exception. ' That analysis reéealed‘evidence
of a significant positive change in attitude toward the concept of .
COOPERATION. . :

Were any male-female differences apparent in attitudinal |

change toward,any of the four concep®s from the "Netsilik
Unit'?

4

Again, the investigation failed to :ind any evidence where male- .
female difference in attitudinal change occurred toward any of the con-
cepts with the eiception of COOPERATION., Male students were the only
ségment pfothe sample to make significant changeg cf a positive attitud-

inal shift toward the concept of COOPERATION. “

4
Were apy teacher training differences apparent in attitudinal

change toward any of thé four concepts from the "Netsilik

=

a2

Unit'? - s /
sy
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Chlldren taught by teachers trained in the in-service workshop
. program were successful in changing their attitudes toward the concept of
~ the AMERICAN PAHILIES, although the shift was not quite significant.

children taught by teachers:trained at the NSF summer institute had sig-
nificant shifts in attitude toward the concept of COOPERATION. No other
teachor training differences were reflected in children's attitudes toward
any of the other concepts. The net effect of these analyses of attitude
change is the indicatién that substantial change in attitude was.made
only toward the concept COOPERATIbN and only by boys taught in classes

Ay

of teachers who had participated in the NSF workshop.

z Implications of Findings

1

From the preceding findings ‘and conclusions, certain implications
nay be drawn which are directly related to the proposed needs of the
study. (See page 6.)

Achievement

Bruner's methodology, which has been adopted and adapted by all
of the advocates of the 'new" social studies, has oftentimes been accused
by critics of eletism, or intellectual snobbery. In essenée, what the
critics are saying is that the content of the new social studies’ is too
difficult for educationally disaavantaged students to cope with. Bruner;
hcwever,.aséerts'that ;any subjéct can be taught effectively iﬁ some
intellect;ally honest form to any child at any stage of developﬁent."
This study, with this sample 6f children, can be considered relevant
evidence in support of Bruner's hypothesis. The fact that children were
suppliéd answers, which would tend to make their scores higher on the
Rre-tesf but not on the post-test, helps to reinforce this supportive
eQiQence. . ' ‘ ‘ //

Attitudinal Change

<

e tos . -
Shortly after conception, Brunerians and other advocates of the
"new" social studies were roundly accused of removing feeling from the
- .
‘curriculum. - Critics were correct in the conviction that the new social

studies failed in providihg objectives for the affective domain., Aware
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of ‘thesc weaknesses, the Educational Development Center, Inc.,'aifempted
" to overcome these shortcomings by concentrating on materials that "would
appeal to attitudes in /the "Netsilikanit" of the MACOS program.

The investigation of attitudinal changes toward key concepts of
the unit was disappointing to EDC evaluators during‘the 1968-69 school
year with both urban and suburban children. The evaluators concurred
that these results were, in part, due to weaknesses in their instruments,
However, after rev1s12g the instruments to obtain greater reliability,

Fhe 1969-70 testing with rural Florida chllQren also showed little
affective change for children toward key concepts from the unit. Perhaps
these results are due in part to the knowledge about Eskimo cultures
possessed by elementary children prior to exposure to the "Netsilik Unic,"
or in part to the stabiiity of the human attitudinal system when it comes
to making shifts about anything. If attitudinal stability is the rule
rather than the exception, the significant positive changes toward the
concept of COOPERATION by boys in this sample should not be underestimated,
but rather-viewed as a significant contribution to the education of ele=--

mentary school children.

Teacher Education

The system of teacher education concerned with the content and
methodology of the MACOS program as developec bx»the Educational develop-
ment Center, Inc., required that at least one or possibly two teachers .
from a- school using the MACOS currlculum receive training in an NSF
sponsored summer 1nst1tute. Teachers receiving such training would be
required to hold in-service workshop tralnlng seminars in their schools
For fellow teachers who would also’ ‘teach the MACOS program. Visits to
each of‘the schools and discussions with'each of the teachers on sevepal}
occasions, revealed@ that none of the teachers trained in the summer
institutes held workshop seminars a: was requested by the procedures
developed for teacher training by the Educational Development Center, Inc.
In-each 1nstance,..,_chers teaching the MACOS program who did not attend
the NSF sponsored summer institute were "on their own" to learn the con-
tent andAmethodjlogy of the program 'with catch-as-catch-can help, from

those who did attend the summer institute.

“

g7
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From this viewpoint, the teacher education program had little
success. However, examination of the findings indicate that successful
learning was accomplished by children regardless of teacher t;aining.

Three implications can be drawn from this conflicting information:

1. Teacherd who fail to have summer institute training can
feel confident of adequate success in teaching the MACOS
program from self-study of the teacher's manuals and the
Seminars for Teachers Handbook. '

2. Successful teaching of the MACOS curriculum can be
accomplished without the expense of requiring all
teachers to attend a summer institute training
program,

3. Institute trained teachers were not made completely
aware of their responsibility as an in-service work-
shop team leader during the summer training sessions.
Perhaps more time spent in the booklet, Seminars for
Teachers, and an emphasis upon leadership duties during
the summer training period would effect stronger leader-
ship during the school yoar in-service workshop training
programs.

P

Sex Differences

Jerry Fletcher carried out research on the games in the MACOS
program in preparing his thegfg for the fd.D. degree at Harvard University.
He found that "Jearning from games which are dependent upon performance
in games, is independent of ability and highly associated with sex, males
doing bettek than females." Findings from this study revealed siﬁilar
result;. 'Héwgver, in *his st&dy the results wefé’confiﬂmed éenerally
for each of the major segments of fhe cour;e rather than for simply
simulétion games. These findings corcrast with traditional fifth and
sixth grade settiBgsAWhere'girls normally surpass boys in school suﬁcess.

Although the differential effects of sex were seen as a subsidiary
concern in this study, the imﬁiications of the results are important.

From the school culture of the disadvanéaged student, two chéracteristics
of the ‘male students .stand #ut. First, it is during the late elementary,
and early jﬁnior high schodl years that“boys b?giﬁ to. think about the

terminaticn of their formal schooling. Second, 4mong disadvantaged

LY

poverty-stricken youtln, young mal :s are identiﬁged as the lower segment S
of stratification. The educatinnal successes enjoyed by the male students
in this study would indicate that the MACOS currienlum is a good one for

overcoming these handicaps.

3
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- THE SCHOOL BOARD OF POLK COUNTY,FLORIDA .

TELEPMONE $33.3101 BARTOW FLORIDA 33830 P O BOX 391
AREA CODE 813

W. W. READ ¢ N CHAIRMAN
SUPERINTENDENT OF SCHOOLS JAMES W GRAY JR
DISTRICT 4

ROBERT A BUCCINO.M D
DISTRICT 1

ROBERTJ ESTES
DISTRICT 2

Auguétyh, 1971

4

WALTER O GIBSON. JR
DISTRICT 3

WENDELL H WATSON
DISTRICT S

Mr. Robert liarrison

304 Education Building
Florida State University
Tallahassee, Florida ;

i
i
B

bDear Mr, Harrison:

81d News! Tax-roll-back and lunches for deprived children
“cut, such® a large amount from the LIE Budget that all
innovative programs were deleted, in-service was curtailed
and no materials or e uipment w111 bc surchased. The
Man: A Course of Study Project was a victim »f the cut,
. . I don't know what the future holds for the program, but

ve will work Fo maintain the classes now in operation,

)

Russ Taylor, pur first "Man'" - instructor in Polk County,
_has retired from teaching to g6 into the ministry, bnt
e is willing'to work with the teacher who will replace
hime JSuch is;the story in Polk, You will he.r [rom

me whep the situation improves. Even though your ¥SV
grant"expires;this mor.th, 1,k ow vour continued inteérest
in the Progr .m will be sustainede.

A

Best wishese

Sincerely, J '

Maren

Marie M. Nhlt@ey
Coordinator oj Social Studies
]

Miin/sn :

«
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0 4 museuin drive
THE FLORIDA STATE MUSEUM university
. UNIVERSITY OF FLORIDA & of florida
g ' : ainesville.
R . ¢ 2601 N
g DEPARTMENT OF INTERPRETATION 904/392-1721
" February 8, 1971 v
LR
Mr. Jack Gentry : L
Cuiriculum Development Association .
¢ Sulte 414" ’ 4 o
1211 Connecticut Avenue, N.W. e A

Washington, 0C

[$)

Dear Mr. Gentry:
The Florida State museum has just recently moved to a new building on

the campus and’ it is now taking this opportunity to, reorient its phil-
osophy and its educational and intefpretive exhibits programs. ‘We are
using as our major thrust, interpretive displays on the "man/ecology/
environment' theme that will carry the visitor through overlapping zones;
briefly, as follows: Orientative-introductory, experiential, indepth, and
new horizons. @,

One of the introductory/experiential areas will probably involve a walk-
through habitat display using life slze mannikins with actual! artifacts

in recreated scenes emphasizing typical activities of ‘a people closely

tied to its environment and with cultural patterns reflecting, in part,

the limitations posed by, and interactions on a subsistence level with,
its-environment, This will be supplemented by panels-and small diorama- .
like exhibits. For a number of reasons we have chosen the coastal eskimo %
culture type as our general subject-and very possibly the Netsilingmiut -
as the primary focus. ' . '

o N

Thus we are quite interested in portions of the Education Development
Center's 'Man: A Course of Study"' program for which your group serves

* as publisher. We have recently met with Mr. Robert Harrison, Coordinator
fr the Southern Regional Center of EDC, and he has graciously offered -
to serve as a consultant in our educational approach general’/, and es- .
pecially whére-we night become involved with materials (audios and visuals)
and philosophy employed in the 'Man: A Course of Study'' program. We are
also contacting personnel at the Smithsonian institution, where there has
been some exhibit.work along these lines, for any assistance that might
be' available there,
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- * February 8,.1971 ~
. Page 2
© Mr. Jack Gentry

<
-~

» Is there a possibllity that we might obtain, on a temporary loan basis,

printed materials plus the aydios and visuals (movies and fllm strips)

on the Netsilik Eskimos from your association; keeping in mind that we
N - might subsequently purchase these for use In our educational and exhibits
’ . prcgrams, An.ljn this regard, is there a possibility that we might use
these materials on a gratis basis while making reference when and where
‘$arts (if this is indeed possible?) are used to the Education Development
Center, Inc., particularly the office of the Southern Regional Center for
EDC at Florida Stage University, : -
This has been a rambling letter, but hopefyily you car better understand
what we are trying to accompiish. | have enclosed some information on
the Florida State Museum that may be of some interest. In summary: We
are wondering if there are possibilities for your helping us in the use
of these materials in such a way that the,right and proper educational
objectives- of both the Educational Development Center and the Florida
State Museum might be realized. - -

if you should like to cail for further information our number here Is-_
904-392-1721,

. : o Sincerely yours, .

- S 2 (/Y N

- . : _Edward A. Munyer
- . . . Coordinator of Education

EAMict -
N s
: Enclosures R
" cc: Mr, James A, Macbeth ., . ’
. - v Mr, Robert Harrison ;f
Or. William R, Bullard, Jr. . "
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SOUTHEASTERN REGIONAL CENTER
For the Improvement of Instruction
; in Elementary School Social Studies .
: ) . funded by
The National Science Foundation

a~ <

. ‘ \ f “THE ‘
; . FLORIDA STATE
a UNIVERSITY ", “
) * 304 Education Building -
Robert Harrison: Regional Director

2

Summer Institute Program
July € - July 16, 1971+w
July 19 - July 30, 1971

)




. Man: A.Course of Study,

oy

Ias

- a

.MANs A COURSE OR STUDY o
hY
Southeastern Regional-Center .
The Florida State Universdty
Tallahassee’; Florida 32306

.
-~ . N

L3

Co Ny ' i . “.
Dear Educatoris . h

-

[

N
¥a

Over the past decade, the National Science Foundation has
launched gumerous projects designed to improve the quality
of currictila and instruction in the nations schools. Per-,
haps the most notable effort in elementary school social
studies has been the funding of Man: A Course of Study. an
innovative social studies program for the intermediate
level prepared under the direction of Jerome:. Bruner. This,
course is now available to school districts desiring to
introduce it and who meet teacher training requirements.

- I

Man: A Course of Study was introduced in the Southeast
in 1969 and is now being taught t¢ over 3,000 students

in 70 classrooms in Georgia, Florida, South Carolina,
North Carolina, and Alabama. The program is administered
through thé Southeasterh Regional Center at The Florida
State UniveYrsity. : ’

The enclosed materials describe our role 'in as'sisting
school districts asSure.qudlity implementaticn of !'an:

A Course of Study through consultation®etivities and the
preparation of in-serivce workshop leaders. ™wo insti-
tutes will be held on the campus of The.Florida State
University during the weeks of July 5-16 and 19-30, 1971.

If you are interested in learning more about this K ex-
citing course or introducing it to your students, I
invite you to contact me at your earliest convenience.
Singerely,x‘ . ’ : -

, Robert .S. Harrison
Southeasterm Regional Director

S Y2
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REGIONAL CENTER-FOR THE IMPROVEMENT OF .INSTRUCTION
R IN ELEMENTARY SOCIAL STUDIES

(é National Science-Fountation funded project)

L)

-

Summer Institute 1971 Florida State University
Information Sheet . Tallahassee, Florida 32306

- Y

The Regidnal Center has been funded to provide leadership
trainirg and consultation to public, parochial and inde-
pendant’ sciools in the Southeast planning tc implement
Man: A Course of gtudy. Central to the intrc3juction of

< 15 course in the schools is an extensive staff devel- ¢
opment prograim involving all teachers using-the course” _
in an examination of tHe substantive and pedigogical
1ssues fe“sed by Mafi: A .Course of Study. -Two.Summer
Institute sessions are séheduled fer this, year to 2ccom-
motate the large number of schools requiring trained work-
ship leaders for thd coming gewxr. Tach distdict can enroll
one.or two participants depending upon the size of the
pllot project anti€ipated: one leader for 4-10 teashers
and one or two leaders for over 10 teachers. -

B . .

. Dates: , Session 1 July'5 = July 16, 1971 |

3

t Session 2 July 19 - July -39, 1971

Credit : Pa?ticipants wfil receive .four graduate credits
in Social Studies Education 523 :

Expenses: .Tuiticen, Scholarship ($96.00 for four
cradit course pald by the .
National Science Foundation)

Room & Board from $48.00 per week, or may
be arranged by each partici-

pant - . (

Materials .- $13.00 Man: A Course ‘of Study
sample set (1971,edition -
available from Curriculum Develop-
ment Assodiates)

&

«

1

fchools planning to introduce Man: A Course of Stbgz and
enroll a participant on one of the Summer Institute session
snould: T
1. Complete and peturn a pink pre-registration.
sheet as soon. as possible. Deadline April 30

2. Commit five or more classrooms and teachers .

to the project. (Under special circumstances. -

and with pertission frem the Regional Director,

variation will be allowed.) o

i

\
.
.
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. 3. Purchase one classroom set of mg%erials’?rom o
) Curriculum Development Associates for each
teacher who Will be teaching the course.~
4. Contract for purchase or rental of course’ films. - . .
" ’ _ (8mm format available from Curricuium Development '
‘ - Associates.) ' e ‘
5. Arrange a staff development program for teachers
involved in the course for the first time to be .
led by a person having attended & Summer-Institute:
(It 1s suggested that in-serivce workshops consist
. . of 20 two-hour sessions.) Coe ~
: v 6. .Assign an administrative officer to the projett . ‘ o
: . , (During the year the administrative officer
» Will.assist the workshop leader and along ®ith
. the workshop leader maintain liaison with the
. Regional Center.) ., : ,
' 7. Forward a letter, signed by an administrative
. officer for the school district, to the :Director :
- -, of the Regional Center indicating ‘that each of . w
L. the above has or will'be arr d. -(Include >,
the name and address of both ®he administrative
sontact assigned to the project and the teacher?® |
selected to participate. in the Summer Institﬁge.iu .
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_ The-persor. selected. to attend the Summer Institute should R ’
 ~ be one having the qualities of leadersfip required to * '
. conduct a successful staff development program, in addition
' to being a‘master teacher. 'Upon receipt of the letter .

formally committing the school district to the project, ) h
v ‘rggiitration,matgrials and.additional information regarding®

the' Summer Instifute will be forwarded directly to the
participant. . This should be cempleted no later than: June 11

-

A

3 - " >

- Schools desiring to introduce Man: A Course of Study- but
unable to send a participant to one of the Summer Institute -

‘o sesslens should gontact the Regional €énter. "The Reglonal
Center staff will assist these districts to (1) contact :
a trained leader in the area who would be willing to ' 7
contract for workshop sérvices or (2) combiffe with other
 Schools in the-area in.4 joint wcekshop effort. .Exper- .
ence iridicates that. optimum workshop size is between 8 -

and 20 with the quality of interaction declining slightly
above or below these figures. ) ‘

°®

,+, We see it as our responsibility to provide for the work- ¢ .
- . 8hop needs of every school and school district in the .
area served by the Regional Center, Ewery effort will ve

made to see that no school destring to implement the

.
)

o
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program 1s refused Man: A Course of Study because we fere
unable to assist_them in meeting the staff development
requirement You, in turn, can.assist us by early noti-"
fieatioh of your desire to 1ntroduce Man: A Course ‘of

Study. i ‘-, o
If you desire .further 1nﬁormation regarding Man: A Course'

of Study or the work of the Regional Center, please call
or write:

] Pl

< e v

Roberf S. Harrison
Sontheastern Reglonal Director:
304 Education Building ’
Florida State University .
Tallahassee, Florida 32306
Telephone: (904) 599-4409

o




| o - A counst OoF STUDY
- " PRICE usr AlD ALTERNATIVE PURGIAS! PLANS

‘' o ]
o R ¢ . » <

Ammum uo. 1: Pnot Protml nchl' 2
Complete set of super Sam s

| ut..as).&ﬂi)_s_}!ﬂm&‘-ﬂo
) mg :”3. golo: ggg:idc -
t -
ﬁpor i Op e oun | \ 1 19%.00

wrsmum'm NO. 2 : .
Films and five classroom ut: onl.y o . $3,200.00

_ ALTERNATIVE NO. 3 ' o -
Pive classroom sets of ntomll 81.500-00
) Lease/purchase. £ilms:

L - ¢ date of purcchase ~ $ 700.90
' --one year later ~ $577.00 -
b - tWo years later . $560.00 )
o ' - Purchase one Technicolor Tt .
- Super 8mm 1000A i} $ 3%9.95 )
- Initial coct of Pilot Program $2,549.9%

-~

.«  "ALTERNATIVE NO. A '
~- . Purchgse one-or m classrooa

S B v
T ﬁls one yoar : .
Mt pt y ——— $_1495.00
. " 0h=l ciqgsroo- sets $325.00 ' '
, “*»-m., 5orwmope . - $300: 0.00 L S
wmn NO, § . ) R :
.=+ Purchase "x" nuster of cluomn sots § . '
- Purchase 16am rn- , ~ §2,495.00%
) “$1°4 classroom sets $325.00 %,. ,
- Sormore .  $300.00 A
" Sample Sets for Preview . -
0 . One each-of 20 student bookhts and 7 .
e teacher guides: . , ' oy
Complete set = o tla
Student booklete only 00 - .
", Teacher's guides only ' 5.00 S A
All purchase orders u-‘-ent to:. : "
i Order Depertment. v e
_ Curricnlul Development Auoi.caeen Inc.
. - _ te 41X . .
- 12 1 Connecticut Awente, N.W. . ) .’
Wuhington, D. c. 200136 ) !

()
L

Joy I
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" Re: mn- A

. - . .' ,*
. , . . . ~opate__ _ o
i

Man: A Ccm of St;ugx

Y o GA—— —

) ..... clug'mpu} mvolving Jproxmtely ,

students and teachefrs during the 197172

sechool year and wish to enx-oll ____' participants 1n

the u"mr Instipute to be held at Plorida State University
(circle one) July 5-16- July 19-30,- ‘1971 I understand

* .that this does not constitute a"‘toml comitment and that

To: Robert'S. Harrison .
- 8quthtastcm Regional Director, 0 )
. : A Course of Stu )
: 35 ducation < e
The Floridi State Univeruty L
'l‘annhusee, Florida 32306 e g
_ Pprom: ! ‘* Name L S -
(PLEASE. PRINT) S
. v Poaition ' . ,?( Z
Schook nw;uce T
. - 7
A_ddrggs’ o —
) o | ) .~ 21p
) Phone () 1 T

o

the school district will be asked to make. such a commitment .

t & later date. Please contact me at your earliest con-

'°“18m‘6 30 Lhat: ,ﬂm«l dot:atis af our participation can

bc worked- out .

2

At

Signed y.

Title |
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APPENDIX VI

MACOS Leadership Conference:

-

Wakulla Springs, Florida: May,
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MAN: A COURSE OF .STUDY . ° : ’
Southeastern Regional Cenler -

The Florida State University . T

Tallahassee, rlerida 32306 ;

.

Robert Harrison: Regional Director b . (904) 399-4409 Office
Dep.. of Social Studics Education ’ = : . (904) 385-3309 Home

304 Education Building, F.S.U. : &

.

. - )
RECTONAL INOTITUTE POR COLLEGE PERSONNEL AND CURRTCULUM LEADERS

’ MAY 3rd, 4th, and 5th
: WAKULLA SPRINCS LODGE .

-

The Southeastern iegional Center has beer afforded an opportunity
. to join a growing network of colleges and universities who, this
spring, are conducting three to five day institutes expressly for .
equcational leaders who seek quality curriculum innovation in ele~

~

- *  mentary school social studies.

Those who have been charged with the responsibility of. disseminatin:
and implementing tan: A Course of Study have consistently required
a teacher training componant retained as the most viable alter-
native for improving instruction and sustaining curriculum change.
However, the growing interest in MACOS demands a broadsr base for
. such a component. Tha UACOS spring instituts procram._has haea.
.. desicned to: .

1. qualily oollege' persocnnel and curriculum leadgi?s to
establish pre-service college courses and school in*
sexvice staff development programs :

s

p& e '

2. Yrovide participants an opportunity to examire in some

depith the anthropological concepts around which the -

. e - course is structurad, and the resourcefulness of the

) K course for inquiry and value issue teaching ;

s , A . \ . .
. 3.” enable key professionals to serve as consultants to .
schools in the important ‘function of staff. developient

&

We have been fo:t\mato in securing the faciiities of the gracious:
Wwakalla Springs ge for our institute. Participantg will find
the beauty and sexenity at Wakulla most fitting for our conver~
sations and reflections. Rooms with twin beds are available at
$16.00 per day including three meals, all tips, and two coffee
breaks daily; sinqh(btates are $16.50 per day. Participants

MAN :'A COURSE OF STUDY—~A one-year course for upper clementary grades developed by the Sacial Studies Curricul_umA
| Program of Education Devclopment Center, Inc., Cambridge, Massachusetts, under grants from the National Science Foundation.

¢

w7 198 - b




+

. must provide their own transportation, though we will be happy

to meet any who arrive by air and drive them to the lodge. For

those who are driving we have enclosed an area map giving the

nmost —direct—routes—to-Wakulla -SpringsLodge. —We -would—appreciate———
knowing your travel arrnngements in either case in order to make
necessary room reservations.

We urygye you to sena us a $25.00 registration fee as early as
. . possible. T e’-;#]é}oo materials fee may be paid anytime during
*  the instituta? “should you nave questions or need further infor-
mation please "call, collect, to the Southeastexd \Regionel Center.

o Sincerely, \

Robert S. Harrison
Southeastern Regional Directorx
+ , ilan: A Course of Study

- - ¥ . - - :

© ¥ qan
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.REGIONAL INSTITUTE FOR
COLLEGE PERSONNEL AND CURRICULUM

LEADERS

e

. WAKULLA SPRINGS LODGE
_ WAKULLA, FLORIDA
AY 3,4,5 _

.

-

N
9.
L

Staff: - -

Robert S, Harrison: Southesstern Regional Director, M S
Dennen Reilley: Eastern Regional Director, MACOS .
Anthony Paredes: Anthropologist

Wade Schiott: Claswoom Teacher, F.S.U. University School

3 Peter Dow: Socisl Studies Project Director, E.D0.C,
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. 3 STATES REPRESENTED . .

> .

By SEV SUNSERI, Staft Writer
6 WAKULLA SPRINGS — Man is learning
about man here s0 he can go baek to either
¢ of the three states from which he came and

1 teach others.

+  Man, in this ease happens to be some 20
educators, both men and women, altending
a three-day seminar on “Man, a Course of
Study.” ’

And they picked this natural springs re-
* sort and wildlife refuge area for the prime
» solitude and quict — an abundant natural
- resource at the natjonally recognized
acreage of Ed Ball that has become a tour-
ist attraction.

At Walkulla Seminar:

1
t

vy

. 3 THE SEMINAR, coordinated by Robert

} S. Har-ison who is with the department of

I social studies education at Florida State

University, is onc of a series of 17 being

held across the U.S. on man as a human
: and is principally aimed at university, pub-*

hie and parochial school [aculty.

itarrison is the director of the Southcast-

Y ern regional center of the MACOS, une of
five funded by the National Scienge Foundu-

o

: |
Q - R

ERIC 77777 3} .
:

o o. ')

tion.

- Man Learns of Man -

o

According to the director, the aim isto
create a trained cadre of professionals to
implement a course on inan in schools un-
der a social studies curriculum.

THE ¥NIVERSITY-TRAINED people at-
tending the three-day seminar headdquar-
tered at the Wakulia Springs Lodge came
hiere from Alabama, Florida and Georgia,
and are reviewing iiles of film and virtual-
ly a hundred pounds of printed brochures,
all of it scheduled as a flexible study of hu-
mans, how they got that way, and “how
they can be made more so0.” .
~ One brochure distributed by Harrison on
the coirse of study says these are the three g
basic questions defining the concerns “of a ’
new social studies course currently being in- f
troduced in schools across the country and
abroad.” B B

Thifs, man, “his nature as a species, the
forces that shaped and continue to shape his S
humamty,” hecomes Ui content of a course ac
for leachers whe ultunatcly will transfer the 3¢
«Kills of the course to stutlents, '

011l -
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APPENDIX VII
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TWO WEEK SUMMER INSTITUTE FORMAT: 1971

2
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)
First Week

. MONDAY

9:00 AM - 10:00 aM

10:00 am - 12:00

-~ ¢

. 12:00 -

1:00 PM

1:00 PM - 3:00.PM

- 3:45 \’PM

-~

Registration
Introductions

What makes Man Human?
-A\LOOk at .our own
1fet1mes
-Eifé‘Ropes — - =
-Personal Collage (the
other world of ourselves)

[

Lunch -

~

Y
A consideration of life
cycles of other animals
and a comparison with man.
-development of tentative .

hypothesis of differences

and similarities of Man ajd—
other animals . .
-development of concept of
Life Cycle h
—Analysis ~ Life Cycle of
Salmon in comparlson with
Man .
Dialogue Analysis of Teaching/
workshop strategies -
-Processing of data
-Formulating hypothesis .
-Teacher belraviors
(sequencing of questions)
-Use of interaction
facilitators (work in
small groups)

-~

<

L,
|

o~
5 i 45

" PUESDAY

8:00 - 8:30 AM

. 8:30 - 10:00 aM

® <

Y0:00 - 10:30°AM
10:30 - 11:45 AM
11:45 - 1:00 PM

1:00 -~ 3:00 PM

P

— ——an-
<

Button Game
An experience with personal
perceptions of others.

o .

A look at Life Cyéles of .other
animals and a comparison with

&

‘--yerification of ‘hypothesis on

Coffee Break: N
Developing the .cortcept of

Adaptation

-Structure as relaLed to behav-
ior -
-The concept of Adaptatlon (in-
take of data - processing of °,.
data - verification of
generalizations)

-Application of understandlngs
about, adaptation’

,

Lunch

Extending the concept of

Adaptation, :
-Interpretation of data from a
single source (teacheyr directed
inquiry)

previous adaptation experiences
by looking at+ another data
source "Peppered Moths"
~Comparison back’ to’ Man.

hed




== R v P E SO T - ‘ . - N A ey
S e, _ - WEDNESDAY - 7 THURSDAY .
~— . y @ - . 5 .
- 8:00 - 10:00 2aM Application of understandings 840@ - 8:30 AM DlaWOgue Analysis of Tuesdays
! about Structure, Behavior, and L ‘Session ¢
ta T Adaptation, . -Review general ‘objectives of
: -Construct imaginary animals . workshop strategies:
R o =Initial experlence in ini- -Data gathering from varlety 5
: _ . tiating part1c1pants in the : of sources Sy ;
techniques of guestion T ‘ . ~organyzation cf‘data-on———- :
: strategies (this is preparation P retrieval chart :
: for their roles as inquirer- /:;i I -Open sequenced questioning by
leader) \ teacher .
. -Discussion of the Inquiry T " -Acceptance and clarification
. Sessions ? behaviors which enable learn- ;
. ! . - ing to take place :
10:00 = 11:45.AM ‘An” investigation-of the causes * . % . -Concept development of concreété
2R . . -
e of Behavior (Herring Gull) : experlences to abstract . i
. -~Exploring concepts.of learned . > experiences s
- and innate behvaiot T ’ -Strategy for fac1lrtat1ng
~ 'Developlng,technlques in pro- . . assimilation of data-. .
W . cessing data that is observed . -Three different inquiry ~- __ b
and that which is inferenced. ’ ) . processes ,(1) contrasting L
' o -Development of hypothesis on (2) comparing data {3)
.. = innate and learned behavior. generalizing .
2 - ' -Testing generalizationg,
12:00 - 1:00 PM Lunch . ‘ . altering, modifying them -
- i ? . according to new evidence
1:00 - 3300 PM :Gatherjing more data . . -Teacher strategles on data
. -A look at Herring Gulls' booeklets, y -input .
DeVore~ tape, Learned and Innate ) . —Appllcat15h of generallzatlons
< booklet, Information and Behavior -Inltlatlng participants into
5 booklet and Herripg Gull Filmstrip. mini-teaching lessons on
’ -Giving evidence to suppert orlglnal " pehaviors in an inquiring
hypothesis , B situation\ .
3:30 - 4:00 PM Evaluation of Workshop , B b
4:00 - 4:15 PM* ° Homework assignment on demensions: ” : T
’ tof learning in Observers Handbook , “
1312 ' )
A7 LS -




8:30 - 10:00 AM
10:00 - 10:30 AM
'10:30 - 12:00
V4
" 2
122900 - .1:00 PM
1:00 - 3:00 PM
="

-

&

THURSDAY (cont.) ¢

v

Developing the concept of Learning:

Learning in Baboons

-View films "The Younger Infant" and
"The Older Infant"

.-Participants lead groups using accep-

tance and clarifying behaviors
Cof fee Break . -
. -
Comparisons of Learning Anlmals
and Humans: .
"-Retrevial of data from homework
experience and learning
-Develop concept of learning as‘
an adaptive behavior - related
to.learning in anlmals to.Man
-Experiences to enlarge under-
standings of ;man's learnlng
View films: 8,
Autumn River Camp - 3
Sea Ice Camp - 2 N
Sea.Ice Camp - 3
-Retreival of data on Learning
N & :

a

Lunch

Time for exploring materials

“and audio-tapes (Bruner's®

Rationale for 'Man")

FRIDAY

8:00 - 9:00 AM

9:00 - 9:4% AM

reh

9:45 - 10:15 AM

10:15 - 10:30 AM
10:30 - 11:30 AM
11:30 - 12:00

12:00 - 1:00 pPM

1:00 - 3:00 PM

\

.Input on using MACOS Teach- : 5

ing Guldes

24
A ‘i
Verification of hypatfiesis-
about how man is-similar- and
different to okher animals
-Modifying of sany- hypothe51sy
according. to the new data-

Input on the Diagnostic ana
Prescrlptlon Model of Teach-
ing e .

-

Coffee Break. \\\' -,

The process of the Anthro—

pologist .

-Examine field notes of
DeVore, Knud Rassmussen

-Retrevial, of ideas

Fle d work assignment
—Observatlon of one or more
persons interaction's or
a local site for a pe.iod
at least 1 1/2 hours.
-Record data - Anthropologist
on Mcaday will work with
participants én the process
of the anthrdpologist and
analyze their observations
"and observation process.

Lunch

. 3

, Field Experience . ¢
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Second Week . ; -
et MON DAY

ahalysis of Friday's field
experience "in observing human

 8:00°= 10:00<AM

i . . behavior: Relationship that
- b experience "'to processes used
: - . by anthropologists‘

¢ 10:00 - 12:00 AM Lecture on Slmllar1t1e§ and
oL ' Differences on Man and other

primates “

12:00 - 1:00 PM:* Lunch
1:00 - 2:00 QMW Cross cultural perspectives:,
. ) lecture . ¢ A

2:00 - ,Analysis of  components of film
™~ uphe Hunter" part I

TUESDAY - -

& ™~ . : <
Analysis of film "The Hunter"
part I in terms of the concept
of culture
) ~-participants, .
-anthropolodgist .

8:00 - 10:00. AM

-7

«~ ¥

‘Concept of_ Structure and.
Function as related to physical
8 objects: providing a new way
of- looking at tools and
technology

. o ,~Use ERIE -Module-

10:00 - 12:00 -«

12:00 - 1:00 PM  Lunch ‘

1:00 - 2:00 PM Development of concept of .
Structure and Function as related
- 'to social organization
. =-build an aesthetic structure
> -each group shares structures
-analysis of social organization:
- > of group (ERIE Module)

<

_ TUESDAY ‘(cont.)

Expansion®of contept of sécial

organization
. -Play simulation game "Star Power"_
= WEDNESDAY ST v

§:00°- 9:00 AM Dialogue Znalysis: Comparison ogG}
) lecture method with open-ended .
guestions:. - Tl
-lecture - input, lackRs learners -
- involvement in higher level_thipkéf
ing skills -
-open-ended - varlety of respoﬁses‘
» NO need for expansive knowledge
base to &nter into disgussion e
-questlon sequence procedes from
) A *what to’ why ;evels of questions -
“$ocial Organization of Babqons
- -Review Tuesday PM experieice
-Show "Baboon Troup" film: no
narration '
-Groups discuss. what they aobserved
about how baboons lived together -
, -Total group: askfquestion "What
| ‘'ideas do-you have about the'social’
- organization of baboons?" .
—Verlfylng hypothesis: £ind suppvrt
& from theSe sources: o
1. DeVore film "Male Dominarfce in
) - Babobn§"
. ' 2. "Baboon Troup" with narratlon
3. Fleld notes
. “4, Babbon booklet v
" -Ask "What did you fina chat sup-~ .
ported your Hypothesis?"

9:00 - 1l2:C0

*

12:00 - 1:00 PM Lunch + :




WEDNESDAY (cont.)

1:00 - 2:00 PM °'Total group - question "What is
the value of a dominance hierarchy
in the survival of a baboon troop?"

-

2:00 - Free time to study materials
-THURSDAY
Meeting the Netsilik on a affective level r
participants sit in a circle
8:00 (Eskimo background music)
1. Participant :reads preface to Guide #6
e . "What is a Man?"
2. Film: Sea Ice Camp 5 (10 minutes +/-)
3. Discuss question: What were some of your
impressions of the Netsilik? .
4. DParticipant* reads p. 5, 7, 8 of This World
. We Xnow (Souls & Spirits)
5. Record: Nuliajuk (Words Rise Up)
6.. «Read: Songs and Stories "Magic Words for
v Seal Hunting”
. 7. Film: Sea Ice Camp 2
T 8. Participant reads first stanza of "Hunger"
9. Film: Sea Ice Camp 6 ' '
10. Discussion: "What are some of your feélings
11,, Participapt reads "Magic Words for Caribou

¢ Hunting"~{Songs & Stories) .

12. Film: "At the Acribou Crossing Place" #3.
. 13. Using butcher paper ask participants to exp
‘any feeling$ they have non-verbally: draw
: -find someone to share with
-anyone may also share with the tota. group
when all have finished -7 .
) * ‘ ' - . .
8 , -
/ - .

1:00 PM Explain to participants that they
have 1 1/2 days to do independent

LATE SUMMER AUTUMN

research on the Netsilik.
~-Show film "Knud"
-Explain retrieval chart

WINTER SPRING

Food
Clothing
Shelter
Religion
Tools

Family
structure

Su

ress ’

. ot

ay !

-
-8

R e R




FRIDAY

74 Top 2eyme
laat

Participants gathering data

o
-request for volunteers who will lead a discussion

b aimed at ¢eneralizing from the data:

' What similarities do you see ih the

during varjious.times of the year?

e

4

Differences? . .

&

1

iy Why do these differences (similarities)
: exist?

5 . Are there some summerizing statements you
. .can make about the food (tools, etc.) of
£ the Netsilik?

Main focus of discussion tenters on how. Netsilik
are able to adapt to theif environment in the
¢ « various seaspns . .

T%ird Week \ o
MONDAY . K

8:00 - 9:30 AM Generalizing from organized retrieval;
chart '
. l¢ lead by participants .3
. 2. lead by staff members to synthe- 3
size generalizations 3
-ask question: What broad states
ments can you make about Net5111(
culture?
zlist generalizations on board :
9:30 - 10:00 AM Discussion: "What ideas do we now - }

have about what makes Man human?"

.Q

o s Faw e d

Preparing participants for presenta--
tion to administrators: K
A. Broad objectives of program
a B. Concepts developed g
C. Use of materials

D. Kinds of learning experiences
E. Inquiry training

10:00 - 12:00

12:00 .- 1:00 PM Lunch
1:00 - Simulation Games
~Seal Hunt

-Caribou Hunting

TUESDAY

8:00 - 9:00 AM Concept of culture
~-Participants read "Talks to Teachers'
guide on concept of culture
A-Re;ate this data with earlier
experiences with anthropologist in
small groups then relate ‘ideas back
to group as a whole.

v




TUESDAY (cont.) o - : .

9:00 - 10:00 AM An overview of conceptual themes in MACOS  ° :
- -Participants list on bcard materials which

are data sources used to deverop each$ “
. .conceptual theme
-Input by workshop leaders v i

10:00 - 10:30 AM Coffee Break . «
©10:30" - 12:00 Evaluation - >
-Strategies “of Chlldrens learning and '
: teaching behaviors in “"Man" program
-Examingtion of "Evaluation Strategies"
teacher!s guide . ,

-

i : . - ?
; 12:00 - 1:00 PM  Lunch . . -
i 1:00 - 2:00 PM Evaluatlon Strategies dlscu551on
2 ] . : contlnued ’
S .
:a 2:00 - 3:00 PM Role playlng the controver51al ‘issues- )
’ about the "Man" program LT
? . WEDNESDAY
: 8:00-~- 8:30 AM Small group discussions on ;mplementlng
‘ MACOS' in the classroom *
-Discussion of concerns expressed earlier
to workshop leaders
8:30 - 9:30 AM _ Button Game - participants will see if "

their perception of the other person has
changed Qpring the workshop

9:30 - 10:30 AM Evaluation of workshop o

10:30 ~ 11:00' AM Close workshop singing "The Circle Game" Pt
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Adaptation Module y

23 t e -
’ B . 12

(3]

Develbpin§ the Concept of Adaptation

-
'

1. Relationship between béhavior and stfﬁcture."_ s

a. Ask participants to look over the record of their behavior
- when they first got up to the time they came to the ‘workshaép,
. and on another sheet of paper, ask tham to list some of their
) own physical structures that enabled them to do these things.
-give them a model for the task they are to do and what the
word structure, used in.this context, means, by performing
some act, and asking participants "What did you observe me
- ’ doing?" (list on board) "what structures'did I use°" (llst)
These are the kinds of things we- are looking for." Let -
~ part1c1pants work oh this for about 5 mlnutes.
. -Retrleve some examples *from them on board.

-

(. 2. Show abbut 10 minutes of film "Anlmals in Ambolesi". Ask part1C1- K
‘ pants to observe’ behaviors and structures that enable those behav- k
i iors of animals in the film. ’ . ® |
l a. List several animals, their behav1ors, and structures on )
: board following the film. This is to widen understanding .
T of concepts of structure ‘and behavior.

b. Following the listing, ask "How do the structures and _behav-
iors of these animals enable the animal (as indicated on the
- ] 2ist) to survive in their environment?" . -

3

va

Eﬁpanding Concept of Adaptation

>

3. For synthesis of understandings on the concept of adaptation,
have participants read booklet, "Adaptation" and generallze from
it. =

a. Have participants divide into small groups (about 4). Qne
participant in each group is to act as ‘leader by reading the
booklet as others follow. Whenever questions are asked in ghe

, booklet, participants are to discuss théir ideas about the

question asked. (In this way, all group members are using

the dataﬁ'plus previous experience and knowledge to discuss.

This is part of helping . group to assimilate the data input.)

This Also demonstrates a technique effective in classroom

teaching where less able readers are able to have data avail-

~ able in booklet, and to glve their ideas on an equal basis

with others more skilled in reading. .

4. Following dgroup reading and discussion of booklet, teacher leads ,
a; total group discussion in helping them generalize the data.
(Fask II - Interpretation of Data from a Single Source)

(Teacher-dirdcted inquiry)

a. Teacher asks, "What ideas did you get from the booklet?"

v
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5%
Aty

- Strategles as llstlng of 1deas is given:
1. "I hear you saying . . . Y {(paraphrasing to be sure .
idea is understood, and to help the person glv1ng ‘idea o

to hear his idea) . R
2. "Could you telllus a llttle more about that?"™ (extending .
datd base)

3. YI have a feeling you have-a question that you are asking.
Does anybody have an idea about this? I don't really have
, that information." .
4. Following contribution of other members, "Are you satisfied
with what you found out, or do you want to know more?
If you waat more. information about it, you could‘'go to
the library to find out. I'm going to write you question
down on the board and if you want to find out about that,
you can do it later.":
5. "What else did you find out?"
6. "Can’you give us some examples?" )
7. - "Considering all the animals you know, would this be-
: generally true2?" °
8. As other questions are raised by the group needlng more data
than provided..in.the booklet, teacher wr1tes inquiries
on board. -~ L} .

LY

-~

>

1 4

Strategies- for generallzlng-

1. ,"Considering all the ideas we' ve talked about-what
relationships between structure, behavior, and adaptation

+» do you see?"

2. "Could you state’ 1t in some way that I could write on

’ the board? I'm having difficulty understanding just what
. you mean." (Following this meve, participant tries to
work through idea to a clearer generalized statement)

3. “"Could you read that back (statement that learner has
come up with) to see if that is what you want to say?"
(This kind of move establishes a model for the gromp
for what a generalization is) "This is an example of

. the kind of statement I'm asking you to make."

4., "Now take a conference period togetherxr. Turn to your
partners and talk a few.minutes and see if you can come up
with statements that_you believe to be true about the
ré@lationship between structure, "‘behavior, and adaptatlon.
Following five minutes of interaction, teacher asks .again
for generallzatlons, "What statement did you come up ‘with?"

Verifications of. generallzatlons made from (i#4 eAperlence)
generallzatlons made from booklet on Adapkation.

1. "Now we are going to flnd out if we can support or reject
these statements, or in some way modify them.

2. Gnoup is asked to read the "Peppered Moth" booklets (if none
are available, they are included in the teacher's guide)
in small group, and discuss among themselves. )

3. When group is ready, ask participants to look at the .
generalizationgs made from Adaptation booklets and tell |,
which seem to be supported by new evidence, or need to

_be altered or rejected. "Use this information to see

»
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whether it supports your generallzatlons' or not.", - ’
a. Strategies:” o
(1) Encouragement of differing pqQints of view -
- "anyone want to challenge that?" -
(2) "Do.you think the information in this booklet
. (Peppered Moth) “was enough to support your

i
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>

Y
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*generdlizations?"
4. Following this verification periocd, teacher brlngs focus
of discussign onto Man - "Pick out one or two statements

. é;that wouid “be true for-Man?"

- o ° © ?

Appllcatlon of understandlngs ahout Structure, Behav1or, and

Adaptation. 8 - " y
1. Tell participants they'are to construct an imaginary environ- A
' ment and an imaginary animal with structures that would e

B
¥

SN

2o 2 Yen e ead 300

enable it to survive in the environment. This is to be done
- in five d;fférentngroups. Groups may label their environment
with an imaginative title. They are not to look at each
other's boards. ) ot
2.5 As groups are worklng, ask one member of each group 'to
. meet with you in order to pfepare them for their roles as
1nqu1rer-leader follow1ng the completion of the boards.
(This experlence is to initiate participants to techniques ,
in ques 1on1ng strategles) Instruct this group that they
will remain with the environment built by their group. - '
The other group members will visit other boards and g1ve ;
their ideas as to how the particular animal in each environ- . :
ment is able to survive. ILeaders arze to ask, the following - .
questions of visitors: P
*~In what ways do you think this ‘animal’ behaves’ ) -k
-What structures do you see that enable it to behave
. that way?
~-How is it able to survive in this environment? ° .

sy
- ’V;

RS ]

a. Give these leaders specific skills to practlce durlng . 1

» this inquiry session: . T

-Leaders are not to answer questions, but to ask questions. N A

-Leaders are to use accepting responses to whatqyer

responses are given by visitors 2

Give leaders exaniples of how to accept responses - ¢ -

(noddlng of head, reflecting back what the response is, : T

smiling, etc.) Leaders may also need to ask clarifying, ’ .

questions, or "Why do you think so?" But the most f

lmportant role is not teo be an answer-giver. . 3

. . - i

b. Directions to tour guide leaders ) ﬁ

. (1) , What we want to do. is help the visitors apply their ‘
understandmngs of the concepts of structure and

behavior in terms of the adaptation to environment. :

In order to ‘help them establish this relationship, \ 3

we're going to ask you to ask them some questions: i

a

¢

e




<

g . ¢ 1. In what ways do you think this aniial behayes?..
. 2. What structures enable it to behave this way?
. 3;: How is it able to survive in this environment?
* (2) Your procedure will be to ask the first question and
K thén encourage as amny responses.as possible. Th
] ask the third question, which is a higher-cognitive
. level question which requires participants to put
the igeés together arrived at through #1 and
#2 question. -

(3) The second.skill you will practice is that of
acceptance of responses. Acceptance means showing
in various ways that you understand the response

. that is given. Such acceptance behaviors are
. indicated by a nqd, a smile, "I see", or reflecting
* back what you.think the intent of the response “is.
The purpose of providing participants an opportunity
. to practice this skill of acceptance is to bring
o dut that learrners pérceive things in a different
way, and using the skills of accepting responses 1is
a rqugnitibn of this. T i :

-

-

3. When groups finish boards, give directions as to their task:
_they are to go visit other boards, with a view to applying
their knowledge about behavior, structure, adaptation to
determine how a particular animal survives.

4. Following this, each group jis”to move their animal to
) another environment and determine if it could or could not
survive, and why or why not.

.

5. Debriefing of the inquiry sessions:- ®
. .a. Bring total group together and review for them the
role that the inquirers played during the tours.
Share with total group how tour guide leaders were
. prepared for their leadership role.
b. Ask the tour guides to share their experience - "How
did you feel during this experience?"

°
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SCHOOL SYSTEMS IMPLEMENTING MACOS

- ‘10 @Teachers t'(rained at Peabody’
£

J o.Teaéhers rained at Auburn
M @ Tedchers trained at Florida A&M
A @ Tedchers trainéd at Florida.State University.
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. Edward Caputo

* 153 'Bliss Drive
‘Tal%ghassee, Fla.
Jacgquelyn Ponder
685 Laverne Drive
Atlanta, Georgia

a

J

Van Russell Taylor
327 Ken
Lakeland, Fla.
Rebecca H. Jacobs
Rt. 5, Box 106-50
Gainesville, Fla.

' Mary Faith Hubbard
1065 Sunset Drive
Lake Wales, Fla.

Ellen McDonald
1430 N.W._55th St.
Gainesyilie, Fla.

Sallie,W. Streeter
. J00 N. 4th. St.
Haines City, Fla.,

' Nancy Coe
- 845 Charles
Atlanta, -Ggorgia -

Lonnie i. Taylor
1405 Avenue M
Ft. Pierce, Fla.

Edna Seabury
P.0. Box 581
Nokomis, Florida

Georgia B. Butts
54 Chappel Road
Atlanta, Georgia

Mary "Ann Richards
230
Tallahassee, Fla.
Fredric Peacock

1405 S.
Tallahassee, Fla.

. -3

Allen Dr.

Delgado Dr. .

Boulevar@l St.

1969 Participants - Tallahassee

. Johnnie, B. Taylor -
" 3107 'Gilmore Dr.
Tallahassee, Fla. .

Mary W. Wright,
1907 Rosedale Dr.
Tallaha;§ee, Fla.

Robert L. Hoitz
" P.O. Box €66
Hastings, Fla.

Waée R. Schlott
104 Barbara St.
Tallahassee, Fla.

Jesse L. Johnson-*
712 Quincy St.
Lakeland, Fla. .

George D. Rahming

. 1807 N. 1lé6th st. .

Ft. Piexce, Fla. B
‘Clark J. Luther . - .
457 W. Kildare Ave. NW
Aﬁlanta, Georgia

Rachel’ Campbell .

» 111 N. 12th St.

Okeechobee, Fla.

Patricia Brown .
Rt. 2, Box 704 ‘ .
Tallahassee, Fla.

Jerry Hill .
1004 N.W. 10th Ave. .
Gainesville, Fla. ! « ?

Rhoda Dingle
. 239 W. Lake Ave.
) Atlanta, Georgia

- '

NW

Lester Ri cha‘rdson ‘
Rt. 5, Box 589 -

‘Lakeland, Florida - . R

Carolyn Cox
2307 S.W. 16th Place S
Gainesville, Fla.

Drayton T. Manucy .
346 Charlotte St.
St. Augustine, Fla. ..

Herbert’ R, Peaslee
817 Orange Parx Ave.

A Lakeland, Fla. -1} .
i ‘e
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) Carblyn B.
17231 N.W.
Opa Locka,

Angelou
27 Court
Fla.
Harriett L. Bannan
2001 N.w. 183rd St.
Opa Locka, Fla.

Richargd R.
1301 Kasim
Opa Locka,

-Caley
St. 4
Fla.

Georgié V. Calcutt
19721 N,E. 12th Ct.
Miami Beach, Fla.

Barbara S. David
780 N.W., 201 st.
iami, Fla.

arjorie A. Grate
261 N.W. 196 st.
iaxni' Flao °

iriam Gross'y ,
13085 Coronado Drive
N. Miami, Fla.

Regina F. Hendrix
196C N.W. 175 st.
Opa Locka, Fla,

Pearl S. Hornstein
1040 N.E. l62 St. =
N. Miami Beach, Fla.

Frederica Lewis -
12260 N.W. lst Ct.
Miami, -Fla.

D&nna McDonald
2420 Harding St.
Hollywood,ﬁFla.

Diane Nadler
18090 N.E. 9th Place
N. Miami Beach, Fla.

AIRY

1970-Participants - Miami

?

Lynéa S. Panavas
20730 N.E. 25th Ave.

N. Miami Beach, Fla.

‘Emilie W. Puckett
4760° N.W. 10th Ct.

Jack Ji. Silberman
2080 N.E. le7th St.

N. Miami, 5each, Fla.

James A. Stark
171 N.E. 209 St.
Miami, Florida

Marshall R. Stearné
2370 N.E. 193 St.

‘N. Miami Beach,Fla.
Mary R. Thwaites
2040 N.W.” 190 Te{?ac
Opa Locka, Fla. *

Mae Walker .
1391 N.W._198 st.
Miami,<Fla.

Fredric J. Weichman -
1542 N.E. 145 St.
N. Miami, Fla.

" Fred H. Wilds
‘2311 W. Pinetree Drive
* Miramar, Fla.

Lynn B. Zigman
1990 N.E. 186 Drive
N. Miami Beach, Fla.

Pual W..Shannon
1263 N.E. 101 S§t.
Miami Shores, Fla.

Aldo A. Simmohs

A

e

'

8360 W. 18th Lane Dr.

Hialeah, Fla. N

) #202,
Ft. Lauderdale, Fla.




1970 Participapts - Tallahassee °

? .
\ﬁElsie H. Smith

".3112 Rackléy, Drive
Tallahassee, Fla. ,

Suzén Teague o0
950 . Stratford Rd.

Winston-Salem, N.C.

Dorothy P. Ayers
2409 'Tammarack Ave. a .
Tallahassee, Flas

James G. Campbedl’
Rt. 1,,Box 162
Hastings, Fla.

Marian P. Erickson

Box 4050 Christlansted
St. Croix

U.S. Virgin Islands .
Linda H. Gallant ‘
Rt. 4, Box 379

Tallahassee, Fla. -

NormaJean Holley
311 Meadowbrook Lane
Tallahassee, Fla.

Alden R. Hislop
420 Riverside Ave.
Merritt Island, Fla.

Francine gudson
704 Coble Drive
Tallahassee, Fla.

Jane Kraft
Box 384
Canton, Mississippi

Douglas R. Lewis

Ssummit School

Reynolda Estates ‘
Winston-Salem, N.C.

Quintilla F. Lynch
P.0O. Box 336 .
Branford, Fla. >

JohW/R. Millis ' .
560 ‘W. Putnam S”.

Lake City, Fla. n
William'R. Silvey -

2054 Lake-Ariana, Dr.
Auburndale, Fla.

[y

. Dorothy K. Thuiman
Rt. 4, Box 556D :

Ldscade Park .ot

Tallahassee, Fla. . .
‘.

Joyce P Tunsil . o

Rt. 2, Box*1le7A

Lake City, Fla.

‘D. Chandler Young, Jr.
124 Greenpriar Rd. \
Startanburg, s.C.

Maye R. Walker
1305 covington Driye ’
. Tallahassee, Fla.
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1971 Particioants-Wakulla Springs Conference

- %

George Bélden
320 E. Pershing St. .
Tallahassee, Fla. )

Diana E. Blackwell )
465 Belvoir Hts. *,
Athens, Fa. 30601 '

Wayne childers

G-24" Bellamy Bulldang

Florida State University .
Tallahassee, Florida 32306

Patricia Earls
Florida Atlantic University
Dade Center &

~Drexel Avenue Lo
Miami Beach, Fla. 33139 ° *

Sister Mary Ellen

Blessed Sacrement School
637 Miccosukee Road

: Tallahassee, Fla.

Arline Hertz ’
c/0 Blessed Sacrament School
637 Miccosukee Road
Tallahassee, Fla. 32303
Joé Hurst

. 302 Education Bulldlng

Florida State University
Tallahassee, Fla. 32306

. Kay Johnson
411 E. Carolina St.
Tallahassee, Fla.

Marvin Kelly .

University of South Florida .
‘College of Education ¢
Tampa, Fla. 33620

Sa;ah MacElQee e
1912 Wahalaw Court
Tallahassee, Fla.

»

.Walter Mercer

- Director, of Student Teaching

N

\Tallahasseeﬂ

Fla. A&M University
Fla. 32307

Sister Marllyn Morman

c/fo Blessed Sacrament School
637 Micepsukee Road -
Tallahassee, Fla. 323203
Ed Munyer )
c/o Fla. State Museum -
Museum Drive i
Gainesville, Fla. .326C1 »
Louis Roos ¢ I

Lee County Public Schools

Lee County Courthouse

Ft. Myers, Fla. 33901

Marie Whitney /

Social Studies Co ~Ordinator
Polk County Publlc Schools

P. O. Box 391 ./ - .
Bartow, Fla. 3%830

Bill Wooley /
c/o/Panhandle/Area Educatlonal
Cooperative /
412 South Blwvd.
Chipley, Fl4.-
7

Bob Harrison
304 Education Building
Florida ‘State University
Tallahassee, Fla. 32306

32428

Tony Paredes .

G-24 Bellamy Bulldlng

Florlda State University
Tallahassee, Fla. 32306

Dennen Reilley

Central Connecticut State College

1615 Staql Street
New Brlt&ln) Conn. 06050
o . \“ . . ‘

Wade Schlott
Univérsity School

Florilda State University
Tallihassee, Fla.n32306
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1971 .Participants - fallahassee

Kay Eubanks
907 Concord Road
Tallahassee, Fla.

Mona Ferguson

2125 Jackson Bluff Rd.
Apt. E102 '
Tallahassee, Fla.

Ann Hall ' .
P.0. Box 265 |
Sopchoppy, Fla. 32358

Kathy Richardson )
Box 402 -
Crawfordville,, Fla. 32327

Mattie S. Williams-
Rt. 2, Box 29
Crawfordville, ‘Fla. 32327

Mildred Nesbit .
1526 Hermitage Ave.
Huntsville,.Ala. 35801

Marcia Finkel
9846 N. Kendall Dr. A-214
Miami, Fla. 33156

Al Bezilla
7505 S.W. 82nd St. #315
Miami, Florida 33143

Bertha L. Bruce
1517 Hernando Dr.

- Tallahassee, Fla. 32303

Lessie P. Crum

Rt. 1, Box 126-3
Crawfordville, Fla. 32327
Lmann Cooper

246 Perkins St. i ?
Tallahassee, Fla. 32301

>

Glen P. Dismukes
P.0. Box 2181 . :
Pensacola, Florida 32503

Cleveland Seibles
4223 Mildred Avenue
Columbia, S.C. 29203

Linda L. Latham o

" 1580 Texar Drive o

Pensacola, Fla. 32503

George N. Green
3201 Notre Dame St.
Tallahassee, Fla.

Barbara J. Ampulski
2241 W. Pensacola St.
Tallahassee, Fla. 32303

Marion A. Woods
1817 E. Lakeview

. Pensacola, Florida 32503

Cornelia Hilliard
425 W. Orange Avenue
Tallahassee, Fla.
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MAN: A COURSE OF STUDY WORKSHOP _ .

Leon County, Florida

November 23-24, 1971 |

Time: 8:30-X2:00 AM - 1:00-4:00 PM

ot

'L Consultants: Mr. Bob Watanabe and Mr. Bob Harrison

v
PR T T RISt R RN

Participants:

NAME SCHOOL

© @ 1. gaith Elzie Apalachee School )

2. Bna Pressley Q-Apalachee School

3. Sarah Mac Elwee ﬁond

4. Sarah Blackshear _ " Bond

5. Freda Wynn Moore

6. Julie ﬁbodworth Moore

7. Doris Gilliam {pt. time) Astoria Park >

8. Gloria Simmons Sabal Palm \\\ -
9., Elsie Smith Sabal Palm \
10.' Méfgie Richardson Seaiey

11. Doris Jones Sealey
12: Amelia Gearey . Wesson

13. Gloria Gant ‘ County

‘ 14. Lucile Williams County Curriculum Coordinator '

15. Ida Manning County Curriculum Coordinator
16. Clarice Howell County Curriculum Coordinator )
17. Roberta Folker County Curriculum Coordinator
18. Evelyn Pres%sy Wesson /‘“f

19. Mable Jean Morrison . County Supervisor for Elemen-

1:33. tary Education
Q .
/31




